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PURPOSE and PHILOSOPHY  
Improvement of instruction is the basis of educator evaluation.  The evaluation process is intended to promote 
the professional growth and to provide feedback and guidance to improve professional practice, resulting in 
student achievement and growth. Evaluation should be a process that is cooperative and continuous, using an 
approach that is systematic and objective.  The supervisor and the educator have different roles, but share 
responsibility for continued professional growth. 

The evaluation procedures will recognize levels of performance and encourage improvement in specific, 
identifiable areas of job performance through systematic assessment. With a focus on professional growth, the 
NWRESD educator evaluation system will promote the following: 

• Excellence in teaching and learning;
• Educator reflection on instructional practices;
• Collaboration with colleagues
• Student academic growth;
• Quality professional development;
• Open communication about professional practices;
• Recognition of strengths
• Support toward professional growth

The primary role of an educator is to provide effective instruction and ensure support of student growth, 
whereas the role of the administrator is to supervise this instruction and provide support to the educator.  The 
role of this evaluation tool is to support both the educator and administrator in effectively implementing 
instruction. 

The evaluation process for contract educators is a two-year cycle that includes setting two student learning 
and growth goals annually and a series of observations (informal and formal). At the end of the second year, 
the teacher will be evaluated using the Summative Evaluation Rubric (see Appendix). 

This rubric consists of four domains: Planning and Preparation, Classroom Environment, Instruction, and 
Professional Responsibilities.  It is therefore recommended that teachers become familiar with the Summative 
Evaluation Rubric in order to identify possible areas of growth. These areas may also correspond to your two 
student learning and growth goals. The evaluation process for probationary educators consists of one-year 
cycle consisting of similar components. 

“An effective system of teacher evaluation accomplishes two things: it 
ensures quality teaching and it promotes professional learning. The quality 
of teaching is the single most important determinant of student learning; a 
school district’s system of teacher evaluation is the method by which it 
ensures that teaching is of high quality. Therefore, the system developed 
for teacher evaluation must have certain characteristics: it must be 
rigorous, valid, reliable, and defensible, and must be grounded in a 
research-based and accepted definition of good teaching.” 

(Charlotte Danielson, 2006) 
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LICENSED EVALUATION OVERVIEW  
The NWRESD Licensed Educator Professional Growth process was developed based on The Oregon Framework 
for Teacher and Administrator Evaluation and Support Systems, which incorporates state legislation, and rules 
adopted by the State Board (December, 2011/June, 2012) and the federal waiver requirements. 

The five required elements outlined below establish the parameters for all local evaluation and support 
systems. Districts must align their systems to these elements but have flexibility in their local design and 
implementation. 

1. Standards of Professional Practice.  The state adopted Model Core Teaching Standards and 
Educational Leadership/Administrator Standards define what Educators and administrators should know 
and be able to do to ensure that every student is ready for college, careers, and engaged citizenship in 
today’s world.  

 
NWRESD uses the following domains developed by Charlotte Danielson as a structure for evaluation that 
encompasses effective instruction and delivery of service: 
 Planning and Preparation  
 Classroom Environment  
 Instruction 
 Professional Responsibilities  

Each of the domains can be further broken down into additional research-based performance standards 
that define best practice in the teaching profession. 

Domain I – Planning and Preparation 
∗ Standard 1: Knowledge of Content 
∗ Standard 2: Knowledge of Students  
∗ Standard 3: Instructional Goal Setting 
∗ Standard 4: Designing Coherent Instruction  
∗ Standard 5: Designing Student Assessment 

 
Domain II – The Learning Environment 
∗ Standard 6: Climate of Respect and Learning  
∗ Standard 7: Managing Classroom Procedures and Physical Environment  
∗ Standard 8: Managing Student Behavior  

 
Domain III – Instruction/Delivery of Service 
∗ Standard 9: Instruction/Delivery of Service 
∗ Standard 10: Communication and Feedback to Students  
∗ Standard 11: Assessment of Learning 
 
 Domain IV– Professional Responsibilities 
∗ Standard 12: Professional Growth  
∗ Standard 13: Maintaining and Keeping Accurate Records 
∗ Standard 14: Professional Communication and Responsiveness  

 
Though not every performance standard applies to every licensed position, all licensed positions are 
encompassed by the 4 Domains.  
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2. Differentiated (4) Performance Levels. Educator performance on the standards of professional 
practice are measured on four performance levels relative to the standards: “Exceeds”, “Proficient”, 
“Developing”, “Unsatisfactory”.  

 
3. Multiple Measures. Multiple sources of data are used to measure educator performance on the 

standards of professional practice. Evaluators look at evidence from three categories: professional practice, 
professional responsibilities, and student learning and growth. 

  
Based on self-assessment, the licensed employee identifies goals aligned with the standards of professional 
practice that encompass both practice and impact on student learning. The employee sets two student 
learning and growth goals (SLG) and one professional growth goal. SMART goals and/or learning targets 
are used as a tool for effective goal-setting. 
 
For licensed educators, student learning and growth goals are developed through a goal-setting process 
aligned to state standards and uses assessments to measure student progress for these goals. The 
resource section at the end of this handbook has additional information on goal-setting. 
 
NWRESD Educators will establish at least two student learning goals and identify strategies and measures 
that will be used to determine goal attainment.  They will also specify what evidence will be provided to 
document progress on each goal. See page 16 for the Types of Measures for Student Learning and Growth 
for Educator Evaluations table as well as additional information on the two categories educators must 
choose from in order to develop their goals.  

Evaluation and Professional Growth Cycle. Educators are evaluated on a regular cycle of 
continuous improvement that includes self-reflection, goal setting, observations, and summative 
evaluation. 

 
4. Aligned Professional Learning. Relevant professional learning opportunities to improve professional 

practice and impact on student learning are aligned to the educator’s evaluation and his/her need for 
professional growth. By law, teacher evaluations must include multiple measures from all three categories 
of evidence: 

1. Professional Practice– Evidence of the quality of educators’ planning and delivery of 
instruction as well as assessment of student learning 

2. Professional Responsibilities – Educators’ progress toward their own goals and contribution 
to school-wide or program-wide goals (e.g. Portfolios, goal setting, meeting minutes, etc.) 

3. Student Learning and Growth – Evidence of educators’ contribution to student learning and 
growth 
 

5. Applying outcomes from the Oregon Matrix to Future Professional Goal setting. The level of 
guidance in establishing educators’ goals for the future school year is determined by the score on the 
Oregon Matrix.   
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 EVALUATION AND PROFESSIONAL GROWTH CYCLE  
 
  The evaluation cycle for Contract Educators will be a two-year cycle. 
 

The evaluation cycle for Probationary Educators will be a one-year cycle for three years. 
 

Components of the Two-Year Evaluation Cycle for Contract Educators: 
 

∗ Throughout both years, educators will develop student learning and growth goals aligned with 
professional development and a process to evaluate success on the goals. 

 
∗ During both years of the two-year cycle, teachers will present supporting artifacts and evidence in 

conjunction with their informal and formal observations, to enhance their demonstration of meeting 
their student achievement goal(s) and performance standards. 

 
∗ To help teachers succeed in this process, a list of “evidence and artifacts” is provided for 

consideration on pages 6-7. 
 

∗ This tool is designed to foster a growth process with high expectations. 
 

∗ Achieving “Proficient” on any given component within the Summative Evaluation Rubric is 
rigorous, commendable and expected, while the “Exceeds Standard” category is meant to help 
all teachers stretch to a truly distinguished degree. 

 
∗ This tool is also designed to help foster innovation in professional practice, encouraging 

educators to expand their repertoire of instructional strategies. 
 

∗ Although student performance is a part of the evaluation process, student data is meant to inform 
and guide educators in improving their professional practice year-to-year. All educators will develop 
relevant and rigorous student learning and growth goals annually, followed by a method of 
measuring these goals with fidelity. 

THE OBSERVATION and EVIDENCE GATHERING PROCESS 
 
Throughout the evaluation cycle, evidence will be collected through a number of different methods to inform 
the final evaluation. The following are some avenues for data collection that can be used in this process: 
general observations of professional conduct, informal and formal observation, and other artifacts of 
teaching presented by the educator. 

 

General Observations of Professional Conduct 
 
Educators’ conduct in the performance of their professional duties can be used as evidence to support 
evaluations. 

 
These can include, but are not limited to: 

 
∗ Staff Meetings 
∗ Team/Department/PBIS/PLC Meetings 
∗ Professional Development 
∗ IFSP/IEP Meetings 

4



∗ Attendance/Timeliness 
∗ Parent Meetings 

I. Formal Observations 

Probationary educators will be formally observed a minimum of two times (prior to March) per year. Contract 
educators will be formally observed a minimum of twice within the two-year evaluation cycle. 

Formal Observations include the following: 

A. Pre-observation meeting*: The educator and administrator meet prior to the observation. The 
purpose is to arrive at a shared understanding of: 
∗ What will be observed 
∗ The domain(s) of focus and specific targeted skills 
∗ Data that will be gathered by the administrator through the formal observation and any 

supporting evidence that the educator may wish to provide 

**This meeting may be held remotely or be conducted in advance by phone. 

Your Supervisor may use some of the following Guiding Questions in the Pre-Observation 
Conference. These questions are intended to provide discussion topics for educators and 
administrators during a Pre-Observation Conference. There is no requirement for staff to respond to 
these questions in writing. 

∗ What do I need to know before I come into the classroom that will help me understand the 
lesson? 

∗ What types of lessons or activities preceded this lesson? 
∗ Describe the objectives of the lesson that will be observed? 
∗ What teaching methods and/or activities will be utilized during the lesson?  Why were these 

particular methods and/or activities selected? 
∗ How will student learning and understanding be assessed?  How will students be 

evaluated? 
∗ Do you have a request for specific feedback from the observation? 

B. Observation: The educator will generally be observed for a period of thirty minutes, or an intact / 
complete instructional period. 

C. Reflection: After the observation, the educator will respond to questions about the lesson using 
the post observation reflection form. 

D. Formal Observation Summary: The administrator will provide written documentation of evidence 
observed and how it addresses the identified domain(s) and targeted skills. The educator has an 
opportunity to provide written feedback to the observation (either before or at the post- observation 
meeting). For a classroom educator or educator delivering direct instruction to students, the formal 
observation shall be no less than a cohesive portion of an instructional period or meeting. 

E. Post-observation meeting: As soon as practical after the observation (target is within 5 working 
days), the educator and administrator will meet to discuss the written formal observation summary, 
review evidence collected in all observed standards and progress towards the summative evaluation. 
From this evidence, areas of reinforcement and/or improvement could be established. 

Your Supervisor may use some of the following Guiding Questions in the Post-Observation 
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Conference. These questions are intended to provide discussion topics for educators and 
administrators during a Post-Observation Conference. There is no requirement for staff to respond to 
these questions in writing. 

 
∗ Do you believe the objectives of your lesson were clear to your students? 
∗ Did students achieve your instructional objectives?  What evidence supports your 

conclusions? 
∗ As you reflect on the lesson, to what extent were students actively and productively 

engaged in classroom activities? Explain. 
∗ In what ways were students required to demonstrate critical thinking? 
∗ What were the strengths of the lesson? 
∗ If you had the opportunity to teach the lesson over again to the same group of students, what 

might you do differently? 
∗ What types of lessons or activities will follow the lesson that I observed? 

 
II. Informal Observations 

 
A. Probationary educators will be informally observed a minimum of two times (prior to March) per 

year. Contract educators will be informally observed a minimum of twice within the two-year 
evaluation cycle. 

B. Informal observations may take place throughout the school year. The following are 
suggestions to the administrator for making the informal visits helpful and meaningful. 

 
∗ Observe at different times of the day. 
∗ Observation may be the supervisor dropping in, as well as by educator invitation. 
∗ Exchange of feedback should occur as soon as is practical after the observation. 
∗ Observation can occur during any phase of the educator’s duties – in the classroom; while 

supervising students in the hallway or playground; in meetings with parents or staff; 
coaching; consulting, etc. 

 
C. The supervisor will provide written feedback regarding informal evaluations. 

 
III. Other Artifacts of Teaching 

 
A. Educators may choose to present a variety of evidence to supplement the observation (formal or 

informal) in order to provide a more complete demonstration of his/her practice. For instance, if 
something was not observed, the educator may present evidence that will aid the administrator in 
his/her evaluation. 

 

B. Data collection, including artifacts, should be gathered throughout the year and listed as 
evidence toward goal achievement on the summative evaluation. 

 
C. Possible Sources of Evidence to Support Multiple Measures Requirement 

 

∗ Class Syllabus or unit plan that demonstrates differentiation of instruction and culturally 
relevant instruction 

∗ Evidence of discussions with supervisor or colleagues and/or professional study of culturally 
relevant instructional practices (book study, workshop, research review) 

∗ Notes from team meetings 
∗ Evidence of clearly stated objectives 
∗ Posted objectives observed during observation 
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∗ Unit outline 
∗ Evidence of use of Standards (State, Common Core, CTE) 
∗ Unit plans 
∗ Rubrics 
∗ Notes related to how IFSP, IEP, and 504 needs are addressed in regular education 

curriculum 
∗ Modified assignments 
∗ Use of disaggregated data to inform instruction 
∗ Providing diverse perspectives through a variety of resources (e.g., discussion, readings, 

guests, online resources) 
∗ Lesson plans demonstrating: Questioning strategies, scaffolding 
∗ Text/vocabulary rich classroom environment (word walls, picture words) 
∗ Graphic organizers 
∗ Sentence frames 
∗ Language objectives 
∗ Classroom presentation materials 
∗ Student portfolios 
∗ Clearly posted and/or communicated instructional objectives which refer to standards 
∗ Photos and/or videos of lessons, projects 
∗ Examples of organization, equipment, or materials that complement instruction 
∗ Examples of positive behavior support systems evident in classroom. 
∗ Examples of relevant and engaging instructional materials 
∗ Teacher created student feedback survey (video, electronic survey, paper survey) 
∗ Classroom décor that is culturally inclusive 
∗ Team meeting notes 
∗ Examples of assessment activities 
∗ Analysis of assessment results 
∗ Examples of formative assessment practices 
∗ Examples of activities used to share assessment results with students 
∗ Evidence of participation in professional development activities 
∗ Examples of parent communication 
∗ Examples of self-assessment or reflection 
∗ Report samples 
∗ Professional development handouts 
∗ Staff or parent surveys 
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TWO-YEAR EVALUATION CYCLE CHART 
 

 

 

 

 

 

YEAR 1
YEAR 2

SUMMATIVE
EVALUATION

END OF YEAR TWO

SELF-REFLECTION

EACH YEAR
(BEGINNING AND 

END)

COLLABORATVE
MID-YEAR GOAL 

REVIEW

EACH YEAR

OBSERVATION/
COLLECTION OF 

EVIDENCE

EACH YEAR

GOAL-SETTING

EACH YEAR 

YEAR-END GOAL
REVIEW

EACH YEAR
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TIMELINE FOR CONTRACT EDUCATOR – YEAR ONE 
 

 

Completed By 

 
Educator’s 

Responsibilities 

 

Required Forms - Educator 

October 15 Goal Setting Meeting 
Self-Reflection: Beginning of Year  
 
Student Learning & Growth Goals (2) 
 
Professional Growth Goal (1) 

October – February Formal and Informal Observations 
may occur in first and 2nd year of 
cycle for a total in the two-year 
cycle of: 

 
2 Formal Observations 

 
2 Informal Observations 

 
• An evaluation of 

evidence/artifacts presented by 
educator to evaluator may be 
considered an “informal 
observation”, if written feedback 
is provided by the evaluator 

For Formal Observations:  

 Pre-Formal Observation Plan  
   
 Post-Observation Reflection Questions 
 
 
 
 
 
 
 

 
Supervisor-required forms: 
• Formal Observation 

Summary  
• Informal Observation Summary 

February 15 Mid-Year Progress Meeting; 
Revisions to goals/strategies as 
necessary 

Student Learning & Growth Goal 
Mid-Year Review (2) 

June 10 Year-End Review Student Learning & Growth Goal 
End of Year Review 

Self-Reflection: End of Year   

Supervisor-required forms: 
• Oregon Matrix for Summative 

Evaluation  
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TIMELINE FOR CONTRACT EDUCATOR - YEAR TWO 
  

Completed By Educator’s Responsibilities Required Forms 

October 15 Goal Setting Meeting 
 
• This may be continued revisions 

to the educator’s previous years’ 
goal(s) 

Self-Reflection: Beginning of Year  
 
Student Learning & Growth Goals (2) 

Professional Growth Goal (1) 

October – February Formal and Informal Observations 
continue in 2nd year of cycle for a 
total in the two year cycle of: 

 
2 Formal Observations 

 
2 Informal Observations 

 
• An evaluation of 

evidence/artifacts presented by 
educator to evaluator may be 
considered an “informal 
observation” , if written feedback 
is provided by the evaluator 

For Formal Observations:  

 Pre-Formal Observation Plan  
   
 Post-Observation Reflection Questions 
 
 
 
 
 
 
 

 
Supervisor-required forms: 
• Formal Observation 

Summary  
• Informal Observation Summary 

February 15 Mid-Year Progress Meeting; 
Revisions to goals/strategies as 
necessary 

Student Learning & Growth Goal 
Mid-Year Review (2) 

June 10 Year-End Meeting Student Learning & Growth Goal 
End of Year Review 

Self-Reflection: End of Year   

Supervisor-required forms: 
• Summative Evaluation 
• Oregon Matrix for Summative 

Evaluation 
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TIMELINE FOR PROBATIONARY EDUCATOR 
 

Completed By Educator’s Responsibilities Required Forms 

October 15 Goal Setting Meeting Self-Reflection: Beginning of Year  

Student Learning & 
Growth/Professional goals (2) 

October – February 2 Formal Observations 
 

2 Informal Observations 
 
• An evaluation of 

evidence/artifacts presented by 
educator to evaluator may be 
considered an “informal 
observation” , if written feedback 
is provided by the evaluator 

For Formal Observations:  

 Pre-Formal Observation Plan  
   
 Post-Observation Reflection Questions  
 
 

Supervisor-required forms: 
• Formal Observation 

Summary  
• Informal Observation Summary 

February 15* Mid-Year Progress Meeting; 
Revisions to goals/strategies as 
necessary 

Student Learning & Growth Goal 
Mid-Year Review (2) 

February 28* 
 

*These two topics 
may be combined 
into one meeting by 
February 28 

Summative Evaluation Meeting 
 
 
  Supervisor-required forms: 
• Summative Evaluation 

June 10 Year-End meeting Student Learning & Growth Goal 
End of Year Review 

Self-Reflection: End of Year   

Supervisor-required forms: 
• Oregon Matrix for Summative 

Evaluation  
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SELF ASSESSMENT and REFLECTION PROCESS 
Research has clearly demonstrated that self-reflection on practice improves the skills of professionals. 
Reflection that is both systematic and analytic is highly productive. In the early days of the 20th century, John 
Dewey stated:  

“We Learn not from our experience, but from our thinking about that experience. It is the  
thinking that matters” 

Based on the Oregon-adopted Standards of Professional Practice, the most appropriate first step of an   
effective educator evaluation system is self-reflection. In preparation for goal-setting, individuals reflect on 
and assess their practice and analyze their professional learning, along with the growth of their students. 

As a result of our understanding of the critical role systematic self-assessment plays in professional growth, 
NWRESD has incorporated self-assessment as an important first step in our annual licensed staff evaluation 
and professional growth process. 

STEP 1: BEGINNING-YEAR SELF-ASSESSMENT 

The NWRESD Licensed Staff Self-Assessment process will be: 
∗ Completed by all staff annually in the fall 
∗ Shared with the supervisor 
∗ Used for the purpose of goal setting and designing a professional development growth plan 

STEP 2: ONGOING SELF-ANALYSIS OF PERFORMANCE AND GROWTH 

Self-analysis and reflection is an ongoing process and may include: 
∗ Engaging in professional growth opportunities 
∗ Reviewing the progress of students on your caseload 
∗ Peer coaching and feedback 
∗ Videotaping 

STEP 3: MID-YEAR REVIEW OF PERFORMANCE AND GROWTH 

∗ Meet with supervisor to discuss and review progress toward accomplishing your goals. It is encouraged 
to provide data and/or artifacts to support documenting progress, if possible. 

STEP 4: YEAR-END SELF-REFLECTION AND GOAL REVIEW 

∗ Complete the Self-Reflection – End of Year 
∗ Share with supervisor prior to the end of year Professional Growth meeting/conference. 
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GOAL SETTING FOR STUDENT LEARNING and GROWTH 
 

The foundation of this new evaluation system rests in a deliberate goal setting process, focused on student 
learning and growth, professional growth, and professional responsibilities.  These goals, written or revised 
annually, should be an outgrowth of the educator’s self-assessment, focused on the Student Learning and 
Growth target goal, and as a result of discussions between the educator and supervisor. Rigorous measurable 
goals provide a clear path for educator and students to succeed. 

Setting student learning goals helps ensure that lesson design, instruction, and assessment result in learning 
for all students. 

Student learning and growth goals and measures align with the standards the educator is expected to teach 
and students are expected to learn. The goal should reflect students’ progress toward proficiency or mastery 
of academic standards, cognitive skills, academic behaviors, and transitional skills. All measures must be 
aligned to standards and be valid and developmentally appropriate for the curriculum and the students being 
taught. 

GOAL SETTING PROCESS 

All NWRESD educators are expected to establish two Student Learning and Growth Goals annually, focused on 
student outcomes, using the following process: 

1) Self-Reflection 
∗ Consider professional strengths/weaknesses using self-assessment tool 
∗ Identify areas for professional improvement 
2) Identify Content Standard or Skill Area to be Addressed 
∗ Identify subject/grade/level to be addressed in student learning and growth goals 
∗ Consider previous year’s professional practices and student learning and growth (where appropriate) 
∗ Consider current students’ target outcomes. 
∗ Consider the context of the class/caseload – the characteristics or special learning circumstances of 

student population served 
 

3) Assessments – Choose an appropriate measure for the SLG 
∗ Educators will identify tools that measure the learning of all students or a group of students. 
∗ Educators who are responsible for student learning in tested subjects and grades (English Language 

Arts and Mathematics in grades 3-8 and 11) must use state assessments as ONE measure (Category 1) 
and one or more additional measures from category 2 that also provide additional evidence of students’ 
growth and proficiency/mastery of the standards and evidence of deeper learning and 21st century 
level skills. 

∗ Educators in non-tested (state test) subjects and grades will use assessment measures that are valid 
representations of student learning standards from Category 2 below, based on what is most 
appropriate for the curriculum and students they teach. 
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Types of Measures for Student Learning and Growth  

Category Types of Measures Guidance 

1 

• Oregon’s state assessments*  
• SMARTER Balanced (formerly OAKS) 
• Extended Assessments1 

 

• Same assessment and administration 
guidelines are used statewide 
 

*Required beginning in the 2015-16 school year 

 

2 

• Commercially developed assessments that 
include pre- and post-measures 

• Locally developed assessments that include 
pre- and post-measures 

• Results from proficiency-based assessment 
systems 

• Locally-developed collections of evidence, i.e. 
portfolios of student work that include multiple 
types of performance 
 

• Same assessment and administration 
guidelines are used district-wide or school-
wide  

• Assessments meet state criteria 
 

 

 

 1 Used by special education teachers who provide instruction in ELA or math for those students who take extended assessments  

 

4) Consider Context 
∗ What are the learning characteristics or special learning circumstances of my class / caseload? 

What are the demographics of my class / caseload? 
 

5) Baseline Data 
∗ What are the learning needs of my students?  
∗ Student Learning and Growth goal targets will be set based on the pre-assessment data 

 
6) Develop Student Learning and Growth Goal 

∗ In the identified content area(s), establish two student learning goals and identify strategies and 
measures that will be used to determine goal attainment. 

∗ Educators review baseline data in content area and create goals that measure the learning of all 
students or a group of students. Goals span a school year or complete course of study. 

∗ Educators collaborate with supervisor/evaluator to establish student learning goals. In addition, 
educators may collaborate to establish student learning goals for their grade levels, departments, 
or curricular teams. 

∗ During the collaborative planning process, the Educator and supervisor ensure that quality goal- 
setting occurs through a discussion of the rigor and rationale of each goal, appropriate research-
based strategies, quality of evidence and standards addressed. The SLG Quality Review Checklist 
will be used as a tool to assist.  

∗ The SMART goal process is used in the development of student growth goals (SMART = Specific 
and Strategic; Measureable; Action oriented; Rigorous, Realistic, and Results-focused; Timed and 
Tracked).  
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∗ Specify what evidence will be provided to document progress on each goal. 
 

7) Rationale 
∗ How was the focus of the goal determined?  

 
8) Identify the strategies, activities and resources needed to achieve your goals  
∗ How will you help students attain this goal?  
∗ What instructional strategies will you implement to accomplish the goal relative to the learning specific 

content and skills 
∗ Consider specific actions that will lead to goal attainment 

               Activities may include but are not limited to the following: 
∗ Observing colleagues (within and beyond your program). 
∗ Videotaping and reflecting on the instructional activity. 
∗ Keeping a journal of actions and reflections related to the goal. 
∗ Designing action research - Evidence of completed research will be presented to the 

administrator. 
∗ Reading books, articles, and other professional literature to inform practice. 
∗ Attending seminars, conferences, or other professional development sessions and participation 

in various workshops and institutes that support the professional growth plan. 
∗ In-district professional development and training. 
∗ Enrolling in courses: 

1. Graduate credit courses 
2. Undergraduate credit courses 
3. Adult education courses 
4. Audited course  

9)  Work through your plan, collecting data from multiple measures as identified on the growth plan. As                                            
you become aware of additional resources and/or activities, adjust and revise your plan and strategies 
to include these. 

   7)  Complete Mid-Year goal review 

∗ Discuss progress on goals to-date with supervisor at mid-year conference. 
∗ Continue implementing plan as revised. 
∗ Goals remain the same throughout the year, but strategies for attaining goals may be revised. 

 8) Complete Year-End Goal Review 

1. At a year-end conference, educators provide evidence collected throughout the year to 
administrator at this meeting for review. 
 

2. Educators, along with their supervisor/evaluator, discuss progress on each goal and determine 
implications for future professional growth planning. 

 
3. When a plan is not completed or an activity is not successful, professional growth may still 

occur. Ultimately, the purpose of a Professional Growth Plan is learning, not completing a plan. 
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4. Probationary educators and contracted educators in their summative years will also be 

evaluated with the Oregon Matrix. Contracted educators may choose the best two SLGs from 
the past two years to be included in the calculation. Evaluators will use the SLG Scoring Rubric 
and ODE Matrix in order to score the educator’s SLGs. The outcome of the Matrix will then 
prescribe the level of collaboration for the development of the educator’s goals for the following 
school year.   

The SLG Goal Quality Review Checklist ensures the goals are complete for scoring.  The scoring process is 
facilitated by using the SLG Goal Scoring Rubric to determine whether each student exceeded, met, or did not 
meet the target; and the percentage of students in each category. These two tools must be used to score SLG 
goals to determine the educator’s impact on student learning and growth in the summative evaluation. 

 
SLG Goal Quality Review Checklist  
 
Before SLG goals are used in teacher and administrator evaluations, this checklist should be used in in order to 
approve them. For an SLG goal to be approved, all criteria must be met. 
Baseline Data Yes No 

Is baseline data used to make data-driven decisions for the SLG goal, including student information 
from past assessments and/or pre-assessment results? 

  

Student Growth Goal (Targets)   

Is the SLG goal written as “growth” goals v. “achievement” goal?  (i.e. growth goals measure 
student learning between two or more points in time and achievement goals measure student 
learning at only one point in time.) 

  

Does the SLG goal describe a “target” or expected growth for all students, tiered or differentiated as 
needed based on baseline data? 

  

Rigor of Goals   

Does the goal address specific knowledge and skills aligned to the course curriculum and based on 
content standards? 

  

Is the SLG goal measurable and challenging, yet attainable?   

 

 
 
The Student Learning and Growth Goal Template can be reviewed in the Appendix at the back of this 
handbook. 
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SLG Goal Scoring Rubric  
This SLG scoring rubric is used for scoring individual SLG goals based on evidence submitted by the teacher 
and administrator. This rubric applies to both teacher and administrator evaluations. 
 

 

 

 

 

 

 

Level 4 

(Highest) 

This category applies when approximately 90% of students met their target(s) and 
approximately 25% of students exceeded their target(s). This category should only 
be selected when a substantial number of students surpassed the overall level of 
attainment established by the target(s). Goals are very rigorous yet attainable, and 
differentiated (as appropriate) for all students. 

 

Level 3 

This category applies when approximately 90% of students met their target(s). 
Results within a few points, a few percentage points, or a few students on either 
side of the target(s) should be considered “met”. The bar for this category should be 
high and it should only be selected when it is clear that all or almost all students met 
the overall level of attainment established by the target(s). Goals are rigorous yet 
attainable and differentiated (as appropriate) for all students. 

 

Level 2 

This category applies when 70-89% of students met their target(s), but those that 
missed the target missed by more than a few points, a few percentage points or a 
few students. Goals are attainable but might not be rigorous or differentiated (as 
appropriate) for all students. 

 

Level 1 

(Lowest) 

This category applies when less than 70% of students meet their target(s). If a 
substantial proportion of students did not meet their target(s), the SLG was not met. 
Goals are attainable, but not rigorous.  

This category also applies when results are missing or incomplete.  
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THE OREGON MATRIX FOR SUMMATIVE EVALUATIONS FOR TEACHERS AND ADMINISTRATORS 
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STATEWIDE COMPONENTS OF THE OREGON MATRIX  
 
In the Oregon Matrix, Professional Practice (PP) and Professional Responsibilities (PR) intersect with 
Student Learning and Growth (SLG) culminating in a Professional Growth Plans (Facilitative, Collegial, 
Consulting, and Directed) and summative performance level. When there is a discrepancy between the 
PP/PR level and SLG level, further inquiry is triggered to explore and understand the reasons for the 
discrepancy in order to then determine the Professional Growth Plan and corresponding summative 
performance level. 
 
How does an evaluator determine level 1-4 on the Y-axis and X-axis of the matrix and a final summative 
performance level at the end of an educator’s evaluation cycle? 
 

I. Y-Axis:  Professional Practice and Professional Responsibilities (PP/PR) 
The evaluator will determine the educator’s performance level for PP/PR based on data from the rubric. An 
average score will be established based on the 14 standard/performance indicators on the rubric. TalentEd 
Perform will calculate using this formula.  

 
3.6 - 4.0 = 4 PP/PR 
2.81-3.59 =3 PP/PR 
1.99 – 2.8 = 2 PP/PR*  
< 1.99 = 1 PP/PR 

  
*PP/PR Scoring Rule: If the educator scores two 1’s in any PP/PR component and his/her 
average score falls between 1.99-2.499, the educator’s performance level cannot be rated 
above a 1. 

 
II. X-Axis: Student Learning and Growth (SLG) 

All educators will set two SLG goals annually. The X axis represents the performance on SLG goals. The 
level of performance on SLG will be determined by scoring the SLG goals using the Oregon SLG Goal 
scoring rubric (see page 4).  Educators on a two year evaluation cycle will select two of the four goals 
collaboratively with their evaluator to be included in their summative evaluation.  Math and ELA teachers 
(grades 3-8 and 11) and administrators must use Category 1 assessments for one of the two goals. 

 
 

 

 

 

 

 

 

  

 

Level 4 

 

Level 3 

 

Level 2 

 

Level 1 

You must score: 

• 4 on both goals 

You could score:  

• 3 on both goals, or 
• 3 on one goal & 4 on 

one goal, or 
• 4 on one goal & 2 on 

one goal 
 

You could score: 

• 2 on both goals, or 
• 2 on one goal & 3 

on one goal, or 
• 3 on one goal & 1 

on one goal, or 
• 4 on one goal & 1 

on one goal 

You could score: 

• 1 on  both goals, or 
• 1 on one goal & 2 

on one goal 
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III. Scoring Student Learning and Growth (SLG) Goals 
 

SLG goals are detailed, measurable goals for student academic growth aligned to standards and developed 
by educators and their supervisors.  They are rigorous, yet attainable goals. SLG goals define which 
students and/or student subgroups are included in a particular goal, how their progress will be measured 
during the instructional time period. SLG goals are growth goals, not achievement goals.  Growth goals 
hold all students to the same standards but allow for various levels of learning and growth depending on 
where the students’ performance level is at the start of the course/class.  The educator sets two annual 
SLG goals between which all students in a class or course are included.   

 

IV. Final Summative Performance Level and Professional Growth Plan  
   

Taking the performance levels for professional practice and professional responsibilities (PP/PR) and 
student learning and growth (SLG) find where the X-Axis intersect with the Y-Axis on the matrix. The 
PP/PR will then be compared to the SLG to determine the educator’s Professional Growth Plan and overall 
summative performance level. The four types of Professional Growth Plans are defined as follows: 

Facilitative - The educator leads the conversation and with the evaluator chooses the focus of the 
Professional Growth Plan and professional goal(s) as the educator and evaluator collaborate on the 
plan/professional growth goal(s). If the educator had a SLG performance level 2, the plan/professional 
goal(s) must also include a focus on increasing the educator’s overall aptitude in this measure. 
  
Collegial - The educator and evaluator collaboratively develop the educator's Professional Growth 
Plan/professional goal(s). If the educator had a SLG performance level  1 or 2, the plan/professional 
goal(s) must also include a focus on increasing the educator’s overall aptitude in this measure. 
  
Consultative - The evaluator consults with the educator and uses the information gathered to inform the 
educator's Professional Growth Plan /professional goal(s). If the educator had a SLG performance level 1 or 
2, the plan/professional goal(s) must also include a focus on increasing the educator’s overall aptitude in 
this measure. 
  
Directed - The evaluator directs the educator's Professional Growth Plan /professional goal(s). This plan 
should involve a focus on the most important area(s) to improve educator performance. If the educator 
had a SLG performance level 1 or 2, the plan/professional goal(s) must also include a focus on increasing 
the educator’s overall aptitude in this measure. 

 

The local collaborative evaluation design team will ensure that the Professional Growth Plan resulting from the 
Matrix is included in the design of the professional growth and evaluation system. The Matrix summative rating 
is to be used for state reporting purposes as required by the ESEA Flexibility Waiver. 
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V. Inquiry Processes 
 
Student Learning and Growth Inquiry Process (SLG Inquiry):   
In order to determine an educator’s Professional Growth Plan and resulting summative performance level, 
the following must be initiated by the evaluator to determine the summative performance level. With the 
educator: 

• Collaboratively examine student growth data in conjunction with other evidence including observation, 
artifacts and other student and teacher information based on classroom, school, school district and state-
based tools and practices; etc. 
• Collaboratively examine circumstances which may include one or more of the following: Goal setting 
process including assessment literacy; content and expectations; extent to which standards, curriculum 
and assessment are aligned; etc. 
 

The evaluator then decides the respective Professional Growth Plan and if the summative performance 
level is a 2 or 3; or a 3 or 4. 

Professional Practice and Professional Responsibility Inquiry Process (PP/PR Inquiry):   

To determine an educator’s Professional Growth Plan and resulting summative performance level, the 
following must be initiated by the evaluator to determine the summative performance level. With the 
educator: 

• Reexamine evidence and artifacts and an outside evaluator (Supervisor, VP, other district administer) 
may be called in 
• Educator has the opportunity to provide additional evidence  and/or schedule additional observations 
with focus on area of need 
• Evaluator’s supervisor is notified and inter-rater reliability protocols are revisited 
 
The evaluator then decides the respective Professional Growth Plan and if the summative performance 
level is a 2 or 3; or a 3 or 4.   

VI. Aligned Professional Learning 
 
All educators Professional Growth Plans should include aligned professional learning tailored to meet their 
individual growth needs. 
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FURTHER INFORMATION ABOUT the PROCESS 
1. An Initial Professional Growth Plan meeting will be scheduled annually for all licensed educators, whether 

in a summative evaluation year or not. The initial goal setting may occur in more than one meeting and 
will include a review of the NWRESD Licensed Employee Professional Growth Handbook and discussion of: 

  

∗ Job description 
∗ Employee self-assessment 
∗ District performance standards and rubrics 
∗ Student Learning and Growth Goals and Professional Growth Goals 

2. Summative evaluations will be based on: 
∗ Professional practice – Measures the quality of an educator’s planning, delivery of 

instruction/service, and assessment of student learning 
∗ Professional responsibilities – Evidence of progress toward professional goals and 

contribution to school, program, and district goals 
∗ Student Learning and Growth – Evidence of quantitative measures of the educator’s impact 

on a student (or sets of students) as measured by multiple sources of student data over 
time 

 

3. All summative evaluations will be based on observations and the collection of evidence/artifacts and other 
relevant information developed by the District (TSPC - ORS 342.850(1)). 

 

4. Individual performance may be “observed” in the following, nonexclusive ways: 
∗ Formal observations that include a pre-observation meeting, an observation, and a post- 

observation meeting 
∗ Informal or drop-in observations that may include a post-observation meeting or 

communication 
∗ Observations of the performance of the employee in any other area of job responsibility 

(IFSP/IEP, staff meeting, staff, or parent training, etc.) 
∗ Meeting(s) with the employee for the purpose of discussing past, present, or future 

assignments, activities, or performance 
∗ Evaluation of an educator produced artifact/evidence with written feedback from evaluator 

 

5. For employees in an evaluation year, a Summative Evaluation Meeting will be scheduled with the 
employee to discuss the evaluation. All evaluations will be in writing on forms provided by the District. 
Employees will receive an electronic copy of their written evaluations.  

 
6. Since evaluation of employee performance is an ongoing process, the District's administration will provide                  
the staff with notice of observational and evaluative timelines, as well as other pertinent information. 

  

22



WORKPLACE EXPECTATIONS  
 

Note:  Although not classified as Performance Standards, the following are expectations of the District for all 
employees.  Failure to comply with these requirements will be cause for disciplinary action up to and including 
dismissal. 

Attendance and Punctuality:  The employee has regular attendance at work and work activities and is 
punctual in meeting deadlines, attending meetings, following schedules, and responding to communications.  

Personal Appearance:  The employee is dressed and groomed in a neat, clean, appropriate and professional 
manner for the assignment and work setting. 

Confidentiality: The employee maintains the integrity of confidential information relating to a student, 
family, colleague, or district patron. The employee uses or relays personal information only in the course of 
performing assigned responsibilities and in the best interest of the individuals involved. 

Following policies and directives:  The employee follows all district or supervisor policies, rules, 
regulations, memos, bulletins, announcements, applicable job descriptions and reasonable requests by proper 
authorities. 

Setting appropriate boundaries with students: The employee maintains professional boundaries in his or 
her relationships with students, including the use of appropriate language, appropriate physical contact, and in 
the use of technology such as email, text messages, or social networking and internet sites. 

Collaboration: The employee maintains relationships with other staff members that are characterized by 
mutual support, cooperation, and respect and that build a school culture of collaboration focused on student 
learning. 

Appropriate use of technology: The employee uses the internet, email, and electronic communication in 
compliance with NWRESD Acceptable Use Policy and Administrative Rules. 

All licensed employees will meet the Teacher Standards and Practices Commission (TSPC) Standards for 
Competent and Ethical Educators as listed in OAR 584-20-010, 584-20-015, 584-20-020, 584-20-025, 584-20-
030, and 584-20-035. 
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PLAN of ASSISTANCE 
A Program of Assistance for Improvement (PoAI) is a written plan that with reasonable specificity: 

∗ Identifies the areas of improvement that are required and further describes the expected and 
observable outcomes  

∗ Identifies specific deficiencies in the employee’s conduct or performance 
∗ Sets forth corrective steps the employee may pursue to overcome or correct the deficiencies 
∗ Establishes the assessment techniques by which the District will measure and determine whether an 

employee has sufficiently corrected the deficiencies to meet District standards 
∗ May include administrative assistance 

Since a program of assistance for improvement is a form of intensive evaluation, any evaluation requirement, 
as set forth above, is satisfied by the implementation of a program of assistance for improvement.  

If the District determines that continuation of an employee’s performance deficiency or problem could result in 
a dismissal, nonrenewal, or contract non-extension recommendation, notice of such concern will be given to 
the employee in a timely manner. 

Since evaluation of employee performance is an ongoing process, the District's administration will provide the 
staff with notice of observational and evaluative timelines, as well as other pertinent information. 

TSPC Licensed Staff:  a written program of assistance for improvement (plan of assistance) is established if 
one is needed to remedy any deficiency specified in ORS 342.865(1) 

∗ inefficiency, 
∗ neglect of duty, including duties specified by written rule,  
∗ inadequate performance, or 
∗ failure to comply with such reasonable requirements as the ESD Board may prescribe to show            

normal improvement and evidence of professional training and growth or if there are deficiencies in 
core standards (ORS 342.856(4). 

 
A program of assistance for improvement shall be implemented if the ESD Board does not extend a contract 
Educator's contract by March 15 of the first year of the contract. 

Probationary Educator nonrenewal/dismissal rights are set forth in ORS 342.513 and 342.835.  

Contract Educator dismissal and contract non-extension rights are set forth in ORS 342.845(5) and (6). 

NWRESD will give consideration to the input of the employee or representative regarding the plan and any 
assistance the employee feels could help him/her meet the requirements of the plan. 

Non-TSPC Licensed Staff: A written program of assistance for improvement (plan of assistance) is 
established if one is needed to remedy any deficiencies identified by the licensed staff supervisor: inefficiency, 
neglect of duty, including duties specified by written rule, inadequate performance, or failure to comply with 
such reasonable requirements as the NWRESD Board may prescribe to show normal improvement and 
evidence of professional training and growth or if there are deficiencies in core standards (ORS 342.856(4)). 

NWRESD will give consideration to the input of the employee or representative regarding the plan and any 
assistance that the employee feels could help him/her meet the requirements of the plan. 
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PROFESSIONAL GROWTH: PROJECTS/STRATEGIES/ACTIVITIES  
 

The activities listed here are not exclusive. Teachers are encouraged to choose meaningful professional 
growth activities that are relevant to their work and will make a difference in their teaching. These 
should be chosen based on each individual’s evaluation rubric and goals. Activities listed below are 
meant to be suggestions and examples of potential activities.  

Supervisor approval is required to make sure your idea 
supports your professional growth goal. 

 
Action Research Project 

Definition: Action research is a process conducted in the classroom to improve student performance. It allows 
a teacher (or team of teachers) to explore new teaching strategies through a continuous process of collecting 
and analyzing data, making decisions based on the results of that data, collecting more information on 
decisions made, evaluating the results, and using those results to set new goals. 

Example: A team of teachers wants to research effective ways to teach writing. The team decides on different 
writing instructional strategies and how performance data will be collected, analyzed, and shared. This could 
be a school-based project or an activity that involves teachers from several different schools. 

Suggestions: The major components of action research include 

∗ Identifying a research question regarding teaching and learning that applies to the outcome of 
student achievement. 

∗ Developing a research plan that includes data to be collected, and how they will be collected and 
analyzed. A timeline is helpful as well. 

∗ While data are being collected, it is recommended teachers keep a reflective journal of the project.  
∗ Sharing the findings with other audiences. 

 

Book Study 

Definition: A book study can occur either with a small group of teachers or a teacher can do a book study 
alone.  

Example: A group of teachers (or an individual teacher) decides they want to learn more about differentiation 
by reading an excellent book on the topic. They meet once a month to discuss chapters of the book and how 
they are applying what they are learning. 

Suggestions: Great resources for educational books are: Corwin Press (www.corwinpresss.com), Rowman 
Education (www.rowmaneducation.com), ASCD (www.ascd.org) and Heinemann Press 
(www.heinemann.com).  
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Curriculum Development 
Definition: Curriculum development involves designing new curriculum or implementing curriculum that has 
been provided for the first time. 
 

Example: A group of elementary teachers would like additional support for implementing the new reading 
adoption. They agree to meet monthly after school to share strategies they are using to implement the 
curriculum and share lesson plans they are developing. 

Suggestions: Curriculum development can be done alone or in small groups. It is usually more effective in 
small groups because ideas and strategies can be shared. It is important to get expert advice and/or support 
when designing curriculum. Strong curriculum development should include a yearlong plan that is tightly 
aligned with state standards and assessments. Individuals or teams should work closely with their supervisors 
to ensure proper implementation. 

Graduate Coursework 

Definition: Graduate coursework includes classes taken to obtain a master’s degree, further your learning, or 
obtain an additional teaching endorsement. 

Example: A teacher would like to add a reading endorsement to his/her teaching license and enrolls in a 
university to obtain this endorsement. Realizing this may be a several year project, he/she embarks on a multi-
year journey. In addition to campus-based courses, there are now a variety of high-quality online courses that 
can be taken. Online courses provide the flexibility of learning without having to travel, and being able to learn 
on one’s own time schedule. 

Suggestions: When taking courses, teachers need to be sure to share their knowledge with colleagues and 
supervisors. Graduate coursework can be extremely stimulating—especially when knowledge is shared with 
others and applied in classrooms. Teachers need pre-approval from an administrator prior to registering for 
classes to receive tuition reimbursement. 

National Board Certification 

Definition: National Board Certification is a voluntary certification in which teachers demonstrate mastery of 5 
core propositions of accomplished teaching in a 4-part portfolio and a 4-hour assessment. The portfolio 
includes 1 classroom-based entry including the analysis of student work, 2 classroom-based entries including 
video recordings of interactions between teacher and student and the specific analysis, and one documented 
accomplishments entry providing evidence of accomplishments and activities outside the classroom. All parts 
of the portfolio must demonstrate impact on student learning. A teacher must be in his/her 4th year of full-
time teaching to begin the process. Achieving certification makes a teacher who also holds a master’s degree 
eligible for a 5-year continuing teaching license. 

Example: A teacher may complete the portfolio working alone. Working with a cohort group and a trained 
facilitator generally results in an enhanced learning experience. 
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Take One! 
Take One! is one completed entry from the National Board Process. The score may be banked and used the 
following year in pursuit of full certification. 
 

Example: This work may be completed by a single teacher of a group working with a facilitator. 

Peer Mentoring: Providing Support to/with Colleagues 

Definition: Peer mentoring is a powerful model to support teaching and learning. Peer mentoring under this 
definition implies a mutual relationship between peers that involves observing each other in the classroom 
while using the evaluation rubric, having conversations about what was observed, and making improvements 
based upon the conversations. 

Example: Three teachers attend a Jo Robinson training and would like to see how effectively they are 
implementing the new strategies. They decide to meet once a month to talk about curriculum development 
and agree to observe each other once a month. 

Suggestions: Peer mentoring under this model is completely informal. It is up to the teachers to arrange all of 
their interactions. It is important to have prior support of one’s administrator for this professional growth 
activity. 

Portfolio: Collection of Evidence 

Definition: Portfolios or collections of evidence can be a powerful way to demonstrate what you have learned 
as a teacher. 

Example: In order to obtain a National Board Certification, a collection of evidence must be created. This 
portfolio includes videotaping instruction among many other activities. A teacher who is developing a portfolio 
for a master’s project, Initial Supervisor License, Autism Specialization, National Board Certification, or simply 
to document professional growth can use a collection of evidence to demonstrate mastery. 

Suggestions: Since portfolios not only document what one has done as a teacher but also help guide future 
instruction, they can be very helpful projects. They can also be used by teachers to direct energy toward 
student success. 

Professional Development, Activities, Workshops, and Conferences 

Definition: Newberg Schools highly values professional development and strongly encourages teachers to 
pursue opportunities when they become available. The district offers many professional development 
opportunities in addition to workshops and conferences that occur throughout the state and nation. 

Suggestions: Professional growth is most effective when it is connected to teacher interest and/or building and 
district goals. When determining professional development activities to pursue, teachers should think about 
the areas of teaching in which they would like to grow. Building site plan or district goals should also be 
considered. 
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Technology 

Definition: Any new technology (i.e., computer software, hardware, curriculum, or equipment) can fall into this 
category. Using new technology to improve student performance is definitely a learning process and many 
teachers have embarked on technology projects with great success. 

Example: A teacher attends trainings and workshops in order to use the SMART Board more effectively to 
Improve student performance. He/she then facilitates monthly staff trainings to share the knowledge gained. 

Suggestions: Teachers should pick a technology about which they are excited or that they know other teachers 
have used successfully. All new technology innovations require training and time to implement. It may look 
cool and flashy, but there is a lot of hard work associated with any new technology. Teachers should have the 
interest, passion, and support necessary before embarking on a technology project. Many of them require 
additional funds which should be secured before the project is initiated. 

Videotape Analysis 

Definition: Videotaping doesn’t have to be complex or threatening, and it can be very helpful for a teacher to 
observe his/her instruction. Videotaping can be done by small groups of teachers or individually. 

Example: A single teacher can set up a video camera in the back of the classroom, hit “record,” and then 
watch the tape privately at a later time. Students can also be trained to videotape their teacher. 

Suggestions: When watching a video, it is important to jot down a few notes or use the evaluation rubric to 
choose one or two things to improve, rather than be overwhelmed by several things observed. 

Other 

Teachers can create their own options for professional growth. The experience should be personally 
RELEVANT and MEANINGFUL. 

 

 

 

 

 

 

 

 

 

 

30



PERFORMANCE STANDARDS 

Domain I: Planning and Preparation 

Standard 1: Knowledge of Content 
Guiding Questions: 

∗ How does the educator show an effective command of the subject to guide student learning? 
∗ How does the educator use effective instructional resources, including technology, to communicate content knowledge? 
∗ How does the educator take an active role in adopting new content standards, frameworks, and/or curriculum to teaching? 

EVIDENCE SHOWS: 
Unsatisfactory Developing Proficient Exceeds 

The educator does not have a 
command of the subject.  
There are many student 
misconceptions about content 
material covered.  Very few 
resources are used to 
communicate content 
knowledge.  The content 
taught is seldom related to 
national, state, district or 
developmental 
norms/standards.  The educator 
is unaware of or has little 
knowledge of content 
standards.  Instruction, 
evaluation, or 
recommendations are not 
based on standards or 
developmental norms. 

The educator has minimal 
command of subject 
knowledge.  Adequate 
resources are used to 
communicate content 
knowledge, and the content 
taught is infrequently not 
related to national, state, 
district or developmental 
norms/standards.  The educator 
is aware of content standards, 
but there is limited use of them 
to guide instruction evaluation, 
or recommendations. 

The educator has a command 
of the subject.    Resources are 
used to communicate content 
knowledge, and the content 
taught can easily be related to 
national, state, district or 
developmental 
norms/standards.  The educator 
has solid content knowledge 
and uses that knowledge to 
guide instruction, evaluation, 
or recommendations. 

The educator has extensive 
content knowledge and uses 
that knowledge to guide 
instruction evaluation, or 
recommendations.  A wide 
range of resources are used to 
communicate content 
knowledge, and the content 
taught can easily be related to 
national, state, district or 
developmental 
norms/standards.   

Critical Attributes: 
• Educator provides clear explanations of the content
• Educator answers student questions accurately and provides feedback that furthers student learning
• Instructional strategies in the lesson are entirely suitable to the content
• Educator’s plans demonstrate awareness of possible student misconceptions and clarifies how misconceptions will be

addressed
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Domain I: Planning and Preparation             
                                                                                                                                        

Standard 2: Knowledge of Students 
Guiding Questions: 

∗ How does the educator build upon students’ knowledge and experience? 
∗ How does the educator use resources to support and advocate for all students’ needs? 
∗ How does the educator recognize and address individual student learning styles? 

 
EVIDENCE SHOWS: 

Unsatisfactory Developing Proficient Exceeds 
The educator does not build 
upon students’ prior 
knowledge, vocabulary 
knowledge, or experience.  The 
educator is unaware of a 
students’ cultural background, 
and puts forth little effort to 
understand student 
background, culture, and 
learning style.  The educator 
rarely accesses school, district, 
or agency resources to meet 
student needs.  The educator 
seldom understands or seeks 
out the learning styles of 
his/her students. 

The educator occasionally 
builds upon students’ prior 
knowledge, vocabulary 
knowledge, and experience.  
The educator has limited 
awareness of the cultural 
differences in a student’s 
background, and educator puts 
forth little effort to understand 
student background, culture, 
and learning style.  If 
identified, the educator uses 
this knowledge to adjust whole 
group instruction, but rarely 
adjusts or accommodates 
individual instruction.  The 
educator occasionally accesses 
school, district, or agency 
resources to meet student 
needs. 

The educator consistently 
builds upon students’ prior 
knowledge, vocabulary 
knowledge, and experience and 
is aware of the cultural 
differences of the majority of 
the students.  The educator 
puts forth effort to understand 
student background, culture, 
and learning style to make 
instructional and individual 
adjustments based upon this 
knowledge.  The educator 
accesses school, district, or 
agency resources to meet 
student needs. 

The educator consistently 
builds upon students’ prior 
knowledge, vocabulary 
knowledge, and experience and 
is aware of the cultural 
differences of each student.  
The educator uses knowledge 
of each student’s background, 
culture, and learning style 
consistently to design lessons 
and make instructional 
adjustments based upon this 
knowledge for each student.  
The educator consistently 
accesses school, district, or 
agency resources to meet 
student needs and may develop 
his or her own teaching  
materials or resources.  

 
Critical Attributes: 

• Educator knows, for groups of students, their levels of cognitive function. 
• Educator is aware of the different cultural groups in the class. 
• Educator is aware of the special needs represented by students in the class, as needed. 
• Educator maintains a system of updated student records and incorporates learning needs into lesson plans 
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Domain I: Planning and Preparation  
 

Standard 3: Instructional Goal Setting 
Guiding Questions: 

∗ How does the educator select appropriate instructional goals aligned with national, state and local standards, including CCSS, 
and/or developmental norms? 

∗ How does the educator select goals appropriate for students based on evaluation and data? 
∗ How does the educator select SMART goals that are measurable and stated in terms of student learning and growth? 
∗ How does the educator differentiate instruction based on goal setting? 

 
   
EVIDENCE SHOWS: 

Unsatisfactory Developing Proficient Exceeds 
The educator has minimal 
knowledge of state content 
standards and/or 
developmental norms. Goals 
do not reflect or are not aligned 
with state standards or 
developmental norms.  Lesson 
plans are overly simplistic and 
poorly written and are not 
based upon students different 
learning styles, skill sets, or 
cultural backgrounds. 
Instructional goals are not 
measurable. Monitoring of 
students goals does not occur 
on an ongoing basis.(Tina 
added)  

The educator has basic 
knowledge of state content 
standards but not all lessons 
are aligned with these 
standards and/or 
developmental norms. Lesson 
plans include instructional 
goals that cannot be easily 
measured.  The educator has 
limited goals for students with 
different learning styles, skill 
set, or cultural backgrounds. 
Monitoring of students goals is 
rare and does not inform 
adjustments in instructional 
practices. 

The educator demonstrates 
knowledge of state adopted 
content standards and/or 
developmental norms, and 
lessons are aligned to these 
standards.  Daily lesson plans 
include measurable student 
learning goals/objectives based 
upon different learning styles, 
skill sets, and/or cultural 
background.  The educator 
monitors student learning 
goals and adjusts them based 
upon student learning and 
progress. 

The educator has an expert 
knowledge of state adopted 
content standards and/or 
developmental norms. Daily 
lesson plans are detailed and 
include learning 
goals/objectives.  Instructional 
goals are stated in terms of 
student learning and can be 
measured.  The educator sets 
goals with/for students with 
different learning styles, skills 
sets and/or cultural 
backgrounds and these goals 
guide instruction.  When 
developmentally appropriate, 
students are encouraged to be a 
part of the goal setting process. 
The educator consistently 
monitors goals and adjusts 
them in collaboration with PLC 
teams, based upon documented 
student learning and progress. 

 
 
Critical Attributes: 

• Outcomes represent appropriate, relevant, rigorous, and reasonable expectations for the students who are assessed. 
• Outcomes are related to “big ideas” of the discipline under review. 
• Outcomes are written in terms of what students will know and be able to do within an established time frame. 
• Outcomes, differentiated where necessary, are suitable  to groups of students 
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Domain I: Planning and Preparation          
                                                                                                                                          

Standard 4: Designing Coherent Instruction 
Guiding Questions: 

∗ How does the educator design coherent instruction that reflects research-based best practices? 
∗ How does the educator design instruction that promotes critical thinking, independence, and problem solving? 
∗ How does the educator ensure that the curriculum is relevant to student needs?   
∗ How does the educator design instruction to move students closer to developmental norms?  
∗ How does student achievement data inform instructional design? 

 

EVIDENCE SHOWS: 
Unsatisfactory Developing Proficient Exceeds 

The educator’s long-range 
instructional plans are limited.  
Lessons are not aligned to 
standards and developmental 
norms. Lessons do not engage 
students in the learning.   
Instructional plans tend to be 
short and limited to activities 
rather than measurable 
outcomes. Lesson design lacks 
coherence. Students are not 
engaged in relevant and 
meaningful school work for the 
majority of the lesson. 
 

The educator has developed 
long-range instructional plans 
and has a system for lesson 
design that promotes 
independence, critical thinking, 
and problem-solving.  The 
curriculum design embeds the 
standards and developmental 
norms, but is not consistently 
relevant to student needs. 
Instruction is infrequently 
monitored for student growth 
and learning. The educator uses 
appropriate resources beyond 
the textbook. 

The educator designs 
instructional plans which 
articulate long range and short 
term outcomes focused on 
student learning.  The lesson 
design reflects research-based 
best practices, critical thinking, 
problem-solving, and/or 
project-based learning, while 
promoting student 
independence.  Curriculum and 
instruction is relevant to 
student needs and interests, 
aligned to standards and 
developmental norms, and is 
adjusted based upon 
individual student growth 
throughout the year.  Lessons 
are current, relevant, and 
engaging.  The educator 
consistently uses resources 
beyond the textbook to 
enhance instruction. 

The educator designs 
instructional plans to 
articulate long range and short 
term outcomes focused on 
student learning that clearly 
relate to state standards, 
developmental norms, or IEP, 
IFSP goals. The lesson design 
reflects research-based best 
practices, promotes critical 
thinking, problem-solving 
and/or project-based learning 
while promoting independence.  
Instruction is consistently 
monitored and adjusted 
throughout the lesson and the 
educator uses a variety of 
instructional strategies to 
differentiate according to 
students’ needs. The educator 
consistently provides 
appropriately challenging 
materials and resources beyond 
the textbook to enhance 
instruction. 

 
 
Critical Attributes: 

• Learning activities are matched to instructional outcomes. 
• Lesson plans are differentiated for individual student needs. 
• The plan for a lesson or unit is well structured, with reasonable time allocation. 
• Activities/lessons provide opportunity for higher level thinking. 
• Educator provides a variety of appropriately challenging materials and resources 
• Instructional student groups are organized thoughtfully to maximize learning and build on student strengths. 
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Domain I: Planning and Preparation       
Standard 5: Designing Student Assessment 

Guiding Questions: 
 

∗ How does the educator use assessments that are congruent with instructional goals and/or eligibility requirements? 
∗ How does the educator use data to create and monitor individualized student learning goals? 
∗ How does the educator develop and use pre-assessment, formative assessment, and summative assessment tools?  
∗ How does the educator use assessment results to inform and differentiate instruction? 
∗ How does the educator provide feedback in a timely manner? 

     
EVIDENCE SHOWS: 

Unsatisfactory Developing Proficient Exceeds 
The educator is not familiar 
with the wide variety of state, 
district, school, and program 
assessment methods and 
options.  As a result, the 
educator is not able to use data 
from those assessments 
effectively and assessment data 
does not guide instruction.  
The educator uses very few 
formative and summative 
assessment tools.  
Collaboration for assessment 
planning is limited.  
 
For Evaluators: 
The evaluator is unfamiliar 
with research-based discipline-
specific assessment tools. 
Information from student files 
and the educational team is not 
taken into account to guide the 
evaluation process, nor the 
selection of evaluation tools. 
Assessment outcomes often 
contain jargon that may be 
difficult for others to 
understand and are often absent 
of information that can be 
readily used in order for the 
team to determine instructional 
decisions, programming, or 
eligibility.  
 

The educator is aware of 
district, school, state, and 
program assessments and 
sporadically uses formative 
and summative assessments to 
guide instruction.  The 
assessments are limited and 
may not be congruent with 
instructional goals for students.  
The educator inconsistently 
collaborates with colleagues in 
the planning and use of 
assessments, as applicable.  
 
For Evaluators: 
The evaluator has limited 
knowledge of research-based 
discipline-specific assessment 
tools. Information from student 
files and the educational team 
is occasionally taken into 
account to guide the evaluation 
process and the selection of 
evaluation tools. The 
assessment outcomes are 
shared with colleagues and 
families, however the language 
used may be less 
understandable due to use of 
jargon.  Assessment outcomes 
are inconsistently reported in a 
way to inform instructional 
decisions, programming, or 
eligibility may be determined.  
 

The educator is aware of 
district, school, state, and 
program assessments and uses 
data from formative and 
summative assessments to 
monitor and differentiate 
instruction.  The assessments 
are congruent with whole 
group and individual 
instructional goals.  The 
educator consistently 
collaborates with others to plan 
common assessments, as 
applicable. 

 
For Evaluators: 
The evaluator is aware of 
research-based discipline-
specific assessment tools and 
uses information from student 
files and the educational team 
to guide the evaluation process 
and choices. The assessment 
outcomes are typically shared 
with colleagues and families in 
an understandable way in 
which instructional decisions, 
programming, or eligibility 
may be determined.  

The educator is aware of 
district, school, state, and 
program assessments and 
effectively uses a variety of 
formative and summative 
assessments to guide 
instruction. Data from 
assessments informs 
placement and guides 
instruction. The assessments 
are congruent with whole 
group and individual 
instructional goals.  The 
educator designs formative and 
interim assessments and 
consistently collaborates with 
others to plan common 
assessments, as applicable.  
 
For Evaluators: 
The evaluator is aware of 
research-based discipline-
specific assessment tools and 
uses information from student 
files and the educational team 
to guide the evaluation process 
and choices, and uses 
professional judgement to 
advocate for changes and/or 
additional assessments, as 
deemed necessary. Assessment 
outcomes are always shared 
with colleagues and families in 
an understandable way in 
which instructional decisions, 
programming, or eligibility 
may be determined.  
 

 
Critical Attributes: 

• Learning outcomes are measured using pre-post-and summative assessment. 
• Assessment types match learning expectations and data from assessments is used to differentiate instruction. 
• Plans indicate modified assessments when they are necessary for some students and match required eligibility criteria. 
• Assessment criteria are clearly written. 
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Domain II: Classroom Environment              
                                                                                                                        

Standard 6: Climate of Respect and Learning 
 
Guiding Questions: 

∗ How does the educator create an environment that promotes equity, respect and positive interpersonal interactions? 
∗ How are the educator’s interactions with students appropriate to developmental and cultural norms? 
∗ How does the educator create an environment of high expectations for student success, quality work and student 

achievement? 
∗ How does the educator actively engage students? 

   
EVIDENCE SHOWS: 

Unsatisfactory Developing Proficient Exceeds 
The educator has not created a 
learning environment that 
promotes equity, respect, and 
positive interactions.  
Inappropriate interactions 
between students are common.  
The educator does not have 
high expectations for student 
success, quality work, or 
achievement.  Passive, 
retreating, or rebellious actions 
mark student behavior. 
Students are occasionally 
engaged and demonstrating 
learning. 

The educator has created a 
learning environment that 
sometimes supports equity, 
respect, and positive 
interactions.  Student to 
student interactions are 
sometimes positive and 
appropriate to cultural norms.  
There are expectations for 
student success, quality work, 
and achievement, but those 
expectations only sometimes 
result in student engagement 
and learning.   Students are 
engaged and sometimes 
demonstrate learning and 
achievement in a variety of 
ways.   

The educator has created a 
learning environment that 
consistently promotes equity, 
respect, and positive 
interactions.  Student to 
student interactions are 
frequently positive and 
appropriate to cultural norms.  
There are appropriate 
expectations for student 
success, quality work, and 
achievement.  Student 
engagement and learning is 
frequently evident and 
demonstrated in a variety of 
ways.  
  

The educator has created a 
learning environment that 
strongly promotes equity, 
respect and positive 
interactions.  Student to 
student interactions are 
consistently positive and 
appropriate to cultural norms.  
There are high expectations for 
student success, quality work, 
and achievement.  Student 
engagement and authentic 
learning are consistently 
evident and is demonstrated in 
a variety of ways.  

 
                                                                                                                                 
Critical Attributes: 

• Educator has a plan to establish and maintain a climate of respect and learning. 
• Communication between the educator and students, and among students, is uniformly respectful. 
• Educator shows respect to students and encourages the students’ efforts. 
• Educator conveys an expectation of high levels of student effort/achievement. 
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Domain II: Classroom Environment                                  
                                                                                    

Standard 7: Managing Classroom Procedures and Physical Environment 
 
Guiding Questions: 

∗ How does the educator develop and employ classroom procedures that promote student learning and facilitate positive 
classroom interaction? 

∗ How does the educator effectively facilitate the activities of assigned para-professional staff? 
∗ How does the educator design a safe and accessible classroom environment for all students? 
∗ How does the educator facilitate smooth transitions with little loss of instructional time? 
∗ How does the educator ensure all students have access to materials, technology and necessary resources? 
∗ Does the educator maximize classroom organization to impact student learning? 

 
    EVIDENCE SHOWS: 

Unsatisfactory Developing Proficient Exceeds 
The educator does not have a 
clear system to manage 
classroom procedures; as a 
result, student learning is 
compromised.  The classroom 
environment is not safe and 
accessible for all.  There is loss 
of instructional time during 
transitions and students do not 
have consistent access to the 
materials they need to be 
successful. 
 
For those who direct para-
pros: Para-professional staff 
are unclear about their 
expectations and 
responsibilities during 
instructional and non-
instructional times, due to poor 
communication or 
documentation on the part of 
the educator, resulting in 
dependence on verbal 
instructions in order to 
complete routine tasks and 
procedures.  

The educator has a clear system 
to manage classroom 
procedures; as a result, student 
learning is supported. The 
classroom environment is safe 
and accessible for all, but not 
at all times. There is some loss 
of instructional time during 
transitions and students do not 
always have access to the 
materials they need to be 
successful. 
 
For those who direct para-
pros: The responsibilities and 
expectations of 
paraprofessionals are 
inconsistently communicated 
and/or documentation of 
responsibilities is out of date, 
resulting in frequent verbal 
instruction in order to perform 
routine tasks. 

The educator has developed an 
effective and efficient system 
for students and para-
professionals to manage 
classroom procedures. As a 
result, student learning is 
frequently supported.  The 
classroom environment is safe 
and accessible for all.  There is 
little loss of instructional time 
during transitions and students 
follow established routines. 
Students have access to 
materials they need to be 
successful, but the students may 
have to ask for specific 
materials.   
For those who direct para-
pros: The responsibilities and 
expectations of 
paraprofessionals are clearly 
documented and communicated 
to account for instructional and 
non-instructional times. Staff 
may require a moderate amount 
of verbal instructions in order 
to perform routine tasks. 

The educator has developed an 
extremely effective and 
efficient system to manage and 
differentiate classroom 
procedures; as a result, student 
learning is always supported. 
The classroom environment is 
safe and accessible for all.  
There is no loss of 
instructional time during 
transitions and students are 
always allowed access to the 
materials they need to be 
successful. 
 
For those who direct para-
pros: 
The responsibilities and 
expectations of para-
professionals are clearly 
documented and 
communicated to account for 
instructional and non-
instructional time, resulting in 
efficiency and a rare need for 
verbal instructions during class 
time for staff to complete 
routine tasks.  

 
Critical Attributes: 

• Transitions between activities are smooth and little time is wasted. 
• Classroom routines are in place, students know them and as a result, the classroom functions smoothly. 
• Physical layout and visual supports promote independent transitions for children. 
• Volunteers and paraprofessionals work with minimal supervision. 
• Procedures are differentiated in order to promote various degrees of independence across students’ skill levels.  
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Domain II: Classroom Environment            

Standard 8: Managing Student Behavior 
Guiding Questions: 

∗ How does the educator clearly communicate and enforce classroom and/or program expectations? 
∗ Does the educator consistently address inappropriate behavior in a timely manner? 
∗ How does the educator proactively address and monitor student behavior expectations, including follow-up? 
∗ How does the educator adhere to program-wide behavioral initiatives and/or behavioral procedures? 

 EVIDENCE SHOWS: 
Unsatisfactory Developing Proficient Exceeds 

The educator does not have a 
clear system of classroom 
expectations and does not 
clearly communicate or re-
enforce classroom and school 
expectations.  As a result, 
inappropriate student behavior 
occurs on a regular basis.  The 
educator is reactionary –
reacting to negative behavior 
rather than preventing it in a 
positive way. Educator rarely 
adheres to individual students’ 
Behavior Intervention Plans. 

The educator has developed 
classroom expectations that are 
sometimes effective.  
Classroom and school 
expectations are communicated 
and re-enforced on a regular 
basis.  The educator is not 
proactive, and is not able to 
prevent negative behavior 
through monitoring, pre-
teaching, reminders and 
positive reinforcement on a 
regular basis. Educator 
inconsistently adheres to 
individual students’ Behavior 
Intervention Plans. 

The educator has developed 
classroom expectations that are 
effective.  Classroom and 
school expectations are 
frequently communicated and 
re-enforced. The educator is 
involved in supporting 
positive behavior beyond the 
classroom.  The educator is 
frequently proactive and able 
to prevent negative behavior 
through monitoring, pre-
teaching, reminders, and 
positive reinforcement. 
Educator adheres to most of 
the components individual 
students’ Behavior Intervention 
Plans. 

The educator has developed 
consistently effective 
classroom expectations. 
Classroom and school 
expectations are consistently 
communicated and re-
enforced. The educator is 
involved in supporting positive 
behavior beyond the 
classroom.  The educator is 
consistently proactive, and 
able to prevent negative 
behavior through monitoring, 
pre-teaching, reminders, 
positive reinforcement and a 
host of other strategies. 
Educator adheres to all aspects 
of individual students’ 
Behavior Intervention Plans. 

Critical Attributes: 
• Standards of conduct have been established and implemented effectively.
• Educator frequently monitors student behavior.
• Educator’s response to student misbehavior reinforces classroom expectations and is developmentally appropriate.
• Educator maintains a safe environment for students, and learning is equally accessible to all learners.
• Educator models and provides leadership to other staff regarding student behavioral needs.
• Learning is enhanced due to proper management of classroom behavior.
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Domain III: Instruction                                                                                                                                                                            
Standard 9: Instruction/Delivery of Service 

 
Guiding Questions: 

∗ How does the educator exhibit clear lesson delivery and lesson objectives are made know to students/adult learners? 
∗ Does the educator pace lessons appropriately? 
∗ How does the educator use a variety of effective research-based teaching strategies? 
∗ How does the educator differentiate to meet the needs of diverse learners? 
∗ How does the educator use a variety of questioning and discussion techniques to elicit student reflection and higher order 

thinking? 
∗ How does the educator work toward engaging all students? 

 
EVIDENCE SHOWS:   

Unsatisfactory Developing Proficient Exceeds 
The educator’s lesson is 
unclear or difficult to 
understand.  The educator is 
unaware of the need and 
importance of activating 
students’ prior knowledge.  
There is little evidence of 
higher level thinking or 
problem-solving.  The educator 
rarely uses effective 
questioning techniques and 
rarely differentiates instruction 
to meet the needs of students.  
Students are rarely engaged in 
learning. 

The educator’s lesson is clear 
and easy to understand. The 
educator intermittently applies 
strategies to access students’ 
prior knowledge.  There is 
some evidence of higher level 
thinking and problem-solving.  
The educator uses ineffective 
questioning techniques, and 
attempts differentiated 
instruction to meet the needs of 
students.  Students are 
inconsistently engaged in 
learning. 

The educator’s lesson is clear 
and easy to understand and 
learning objectives are made 
known.  The educator activates 
students’ prior knowledge. 
Higher level thinking and 
problem-solving occur.  The 
educator uses effective 
questioning techniques and 
instruction is differentiated to 
meet the needs of students.  
Active engagement and student 
ownership are evident in the 
classroom. Educator designs 
alternative methods for 
individual students to respond 
and to participate as evidenced 
by student use. 

The educator’s lesson is 
consistently clear and learning 
objectives are made known.  
The educator consistently 
activates students’ prior 
knowledge. Higher level 
thinking and problem-solving 
occur. The educator 
consistently uses a variety of 
effective questioning 
techniques and strategies and 
differentiates instruction to 
meet the needs of each 
student.  Active engagement 
and student ownership are 
consistently evident in the 
classroom. Educator 
consistently designs 
alternative methods for 
students to respond and 
participate as evidenced by 
student use. 

 
Critical Attributes: 

• Educator states clearly what the students will be learning and posts learning objectives referring to them throughout the 
lesson. 

• Educator’s explanation of content is clear and invites student participation and thinking. 
• Educator teaches specific strategies the students might use. 
• Educator models the process to be followed in the task when appropriate. 
• Educator’s uses and teaches appropriate and correct academic vocabulary.  
• Educator makes effective use of wait time. 
• Educator supplements verbal instruction with visual supports. 
• Educator uses a variety of higher level questioning strategies. 
• Students actively engage in discussions. 
• Educator builds on and uses student responses to questions in order to deepen student understanding. 
• Students engage with the learning task, indicating they understand what they are to know and do. 
• Students are invited to explain their thinking as part of completing tasks. 
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Domain III: Instruction                      
                                                                                                                                         

Standard 10: Communication and Feedback to Students 
Guiding Questions: 

∗ How does the educator demonstrate the ability to listen to students’ dialogue and respond appropriately? 
∗ How does the educator provide constructive feedback in a timely manner that facilitates student learning and growth?  
∗ How does the educator vary the communication appropriate to the particular audience?  
∗ Does the educator provide feedback based considering the age, background, disability and developmental norms of each 

student? 
 
EVIDENCE SHOWS: 

Unsatisfactory Developing Proficient Exceeds 
Educator feedback provided to 
students is rarely respectful.  
Educator feedback provided to 
students is rarely constructive.  
Educator feedback provided to 
students rarely motivates 
student to improve their 
academic and/or behavior 
performance. Educator does not 
always understand how to 
provide appropriate feedback to 
students/adults. 

Educator feedback provided to 
students is not always 
respectful or timely.                                                                                                                                                                                                                                                                                                                                                                                                                                  
Educator feedback provided to 
students only occasionally 
motivates students to improve 
their academic and/or 
behavior.  Appropriate 
feedback techniques are 
infrequently used. 

Educator feedback is provided 
in a respectful and timely 
manner. Feedback to students 
is constructive and motivates 
students to improve their 
academic and/or behavioral 
performance.  Educator 
understands and implements 
research-based feedback 
techniques effectively. 
Feedback takes into 
consideration the students’ age, 
background, developmental 
stage/norms when appropriate. 

Educator feedback provided to 
students is respectful and 
timely.  Educator feedback 
provided to students is 
consistently constructive and 
motivates students to improve 
their academic and/or behavior 
performance.  Research-based 
feedback techniques are used 
consistently. Feedback is 
individualized and takes into 
consideration the students’ age, 
background, developmental 
stage/norms when appropriate.  

 
 
Critical Attributes: 

• Feedback is frequent, specific, and focused on progress toward learning goals  
• Feedback is descriptive rather than judgmental. 
• Feedback allows for clarification and rephrasing ensuring clear communication. 
• Feedback is presented in a variety of formats and is an opportunity to learn. 
• Feedback involves the amount of information the receiver can use, rather than the amount we would like to give. 
• Feedback is directed toward behavior that the receiver can do something about. 
• Constructive feedback contributes to a relationship that is built upon trust, honesty, and genuine concern intended to open 

doors to personal learning. 
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Domain III: Instruction                        
                                                                                                                                                

Standard 11: Assessment of Learning 
Guiding Questions: 

∗ How does the educator use pre/post assessment data to prepare for individual and group instruction, including re-teaching 
when necessary? 

∗ How does the educator use formative assessments to inform and guide continuous student learning? 
∗ How does the educator demonstrate the ability to use summative/formative assessments to guide and inform instruction 

through the collection, maintenance and analysis of classroom, district and state assessments/work samples? 
∗ Does the educator use a variety of assessment formats? 

   
  EVIDENCE SHOWS: 

Unsatisfactory Developing Proficient Exceeds 
Assessment data is rarely used 
to guide instruction.  The 
educator is unfamiliar with 
how assessments can be used 
to inform instruction; as a 
result, the instruction delivered 
is not targeted and ineffective.  

Assessment data is frequently 
used to inform instruction. 
The educator is not aware of 
which types of assessments 
for educational planning or 
diagnostic assessment for 
educational eligibility can be 
used effectively. The educator 
does not have a clear system 
of tracking assessments, and 
therefore does not accurately 
know the performance level of 
students. 

Assessment data is used to 
inform instruction; as a result 
the instruction is relevant and 
engaging for students. Educator 
selects appropriate assessment 
tools to guide and inform 
ongoing instruction and/or 
educational eligibility. Students 
are somewhat familiar with 
their own assessment data and 
have ownership over their 
learning, as developmentally 
appropriate.  The educator 
effectively tracks assessments 
and accurately addresses the 
performance levels of students.   

Assessment data is used to 
inform instruction; as a result 
the instruction is relevant and 
engaging for each student.     
Educator is exceptionally 
knowledgeable about the 
variety of assessments and 
selects appropriate assessment 
tools to guide and inform 
ongoing instruction and/or 
educational eligibility. Students 
are familiar with their own 
assessment data and have 
ownership over their 
learning, as developmentally 
appropriate.   The educator has 
an effective and clear system 
of tracking assessments and 
accurately addresses the 
performance levels of students.   

 
 
Critical Attributes: 

• The educator makes clear what high quality work looks like and holds students accountable. 
• Students are invited to assess their own work and make improvements, as developmentally appropriate. 
• Educator is constantly “taking the pulse” of the class; monitoring student understanding. 
• Educator cites multiple approaches undertaken to reach students having difficulty. 
• Assessment data is analyzed and a system of tracking is used to determine instruction or placement.  
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Domain IV: Professional Responsibilities 
 

Standard 12: Professional Growth 
           
Guiding Questions: 

∗ Does the educator actively participate in professional development opportunities relevant to his or her role? 
∗ How does the educator actively use evaluation data to set meaningful and professionally relevant goals?  
∗ How does the educator pursue and apply professional growth through reflection, self-assessment, learning and knowledge of 

best practices? 
∗ How does the educator lead professional growth opportunities and share knowledge gained from the professional 

development they participate in? 
   
  EVIDENCE SHOWS: 

Unsatisfactory Developing Proficient Exceeds 
The educator rarely takes 
advantage of professional 
development opportunities 
when they arise.  The 
educator’s goal setting process 
lacks engagement and 
initiative.  The educator has 
little knowledge about best 
practices. The educator has 
demonstrated by action, an 
unwillingness to change, learn, 
or grow as a professional.  

The educator sometimes takes 
advantage of professional 
development opportunities 
when they arise.  The 
educator’s goal setting process 
shows engagement and 
initiative. The educator is 
somewhat knowledgeable 
about best practices. The 
educator sometimes 
demonstrates a willingness to 
change, learn and grow as a 
professional.  

The educator frequently takes 
advantage of professional 
development opportunities 
when they arise.   The educator 
engages in meaningful goal 
setting.  The educator is 
knowledgeable about best 
practices. The educator 
demonstrates a willingness to 
learn, and grow as a 
professional. The educator sets 
goals based upon data and 
selects professional 
development aligned with 
those goals to improve 
practice. The educator applies 
professional development to 
their practice and shares 
research-based practices with 
colleagues. 

The educator consistently 
takes advantage of professional 
development opportunities 
when they arise.  In addition, 
the educator demonstrates 
leadership by taking on various 
leadership roles relevant to the 
profession. The educator 
engages in meaningful goal 
setting.   The educator is 
extremely knowledgeable 
about best practices.  Selected 
professional development 
aligns and is applied to 
practice. The educator 
demonstrates a willingness to 
learn, and grow as a 
professional, and is also able 
and willing to lead others. 
 

 
 
Critical Attributes: 

• Educator accurately assesses the effectiveness of instructional activities used. 
• Educator uses data to identify specific ways in which professional development is selected to improve their practice 
• Educator aligns professional development with student learning and growth goals.  
• Educator participates in all required professional development responsibilities and seeks opportunities for professional 

growth. 
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Domain IV: Professional Responsibilities      

Standard 13: Maintaining and Keeping Accurate Records 
Guiding Questions: 

∗ How does the educator carry out assigned duties? 
∗ How does the educator maintain accurate records according to district, state and program requirements including IFSP/IEP? 
∗ How does the educator maintain appropriate confidentiality? 
∗ Does the special educator meet required timelines related to IFSP/IEP documents? 

EVIDENCE SHOWS: 
Unsatisfactory Developing Proficient Exceeds 

The educator does not demonstrate a 
system for maintaining accurate 
information regarding IEP/IFSP 
records. Systems are not in place for 
accurate and efficient retrieval of 
information because a system for 
filing and tracking is not in place.  
The educator needs frequent 
reminders to turn in paperwork and 
complete required reports.  The 
educator’s record-keeping is not 
accurate or complete, and s/he has 
trouble explaining it to others. 
Deadlines are not met, therefore files 
and timelines are out of compliance.  

The educator has a system for 
maintaining accurate information 
regarding IEP/EFSP records, 
though it is rudimentary. 
Information can be accessed for 
reporting to students and parents, 
although not as efficiently as a 
more well-developed system. Not 
all files containing IEF/IFSP 
records are current and complete. 
Contacts with stakeholders are 
usually logged but not at 100%. 
Educator maintains 
confidentiality. Deadlines for 
IEP/IFSP meetings and other 
timelines are not met with 100% 
accuracy (3 year re-evaluation, 
progress reports, eligibility, and 
placement). Paperwork is usually 
provided in a timely fashion. 

The Educator’s system for 
maintaining accurate information 
regarding IEP/EFSP records is 
effective. Information can be 
easily accessed for accurate 
reporting to students and parents. 
Files containing IEF/IFSP 
records are current and complete 
and kept in a secure format. 
Contacts with stakeholders are 
logged and are current and 
accurate. Educator maintains 
confidentiality. Deadlines for 
IEP/IFSP meetings and other 
timelines (3 year re-evaluation, 
progress reports, eligibility, and 
placement) are consistently met. 
Paperwork is provided in a 
timely fashion. 

The Educator’s system for 
maintaining accurate information 
regarding IEP/EFSP records is 
effective and exemplary. 
Information can be easily 
accessed for accurate reporting to 
students and parents, and the 
educator is a resource to others in 
designing effective systems for 
data and records management. 
Files containing IEF/IFSP records 
are always  current and complete 
and kept in a secure format. 
Contacts with stakeholders are 
logged and are current and 
accurate. Educator maintains 
confidentiality. Deadlines for 
IEP/IFSP meetings and other 
timelines (3 year re-evaluation, 
progress reports, eligibility, and 
placement) are consistently met. 
Paperwork is provided in a timely 
fashion. 

Critical Attributes:  
• Educator has an efficient and effective process for recording student attainment of learning goals including progress toward

IFSP/IEP goals.
• Educator’s process for recording non-instructional information is both efficient and effective.
• Educator complies with documentation requirements in their specific program.
• Educator complies completely with agency and state regulations, laws and procedures.
• IFSP/IEP meetings include all required participants.
• Educator is professional and prepared in meetings with required data and documentation.
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Domain IV: Professional Responsibilities      

Standard 14: Professional Communication & Responsiveness 
Guiding Questions:      

∗ How does the educator communicate effectively and respectfully with all stakeholders: students, parents, colleagues and 
administrators?   

∗ Does the educator facilitate meetings effectively? 
∗ How does the educator follow-up and monitor agreed upon actions and outcomes from meetings? 
∗ How does the educator effectively collaborate with colleagues? 

EVIDENCE SHOWS: 
Developing Proficient Exceeds 

The educator has demonstrated 
by action an unwillingness to 
change, learn, or grow as a 
professional. Communication 
to stakeholders is limited and 
sporadic. The educator does 
not effectively collaborate.  
The educator does not 
effectively facilitate necessary 
meetings. The educator is 
frequently not available to 
others and does not return 
communications consistently.  
At times the educator does not 
respond in a professional 
manner.   

The educator sometimes 
demonstrates a willingness to 
change, learn, and grow as a 
professional. The educator 
responds professionally most 
of the time and is available to 
others when needed.  The 
educator frequently returns 
communications in a timely 
manner, but information 
communicated may be limited. 
The educator sometimes 
collaborates effectively.  The 
educator ‘s facilitation and 
communication in meetings is 
generally effective. The 
educator does not consistently 
follow up on agreed upon 
actions after meetings.  

The educator returns 
communications in a timely 
manner.  The educator returns 
phone calls and e-mails in a 
timely manner.  The educator 
frequently initiates 
communication with 
stakeholders.   The educator 
collaborates well with others.  
The educator facilitates 
meetings effectively. The 
educator monitors and follow-
up with agreed upon actions 
from meetings.  Educator 
provides frequent information 
to parents (or stakeholders). 
Educator can be reached for 
additional information, and is 
timely in response. Efforts to 
engage families (or 
stakeholders) are frequent and 
successful. Educator 
communicates well in 
IEP/IFSP (and/or other) 
meetings, Responds to 
inquiries in a timely fashion, 
seeking answers when not 
readily available. Support and 
cooperation characterize 
relationships with colleagues. 
Educator participates in 
school/program events. 
Participates in school and 
program projects. 

The educator responds 
professionally in all situations 
and is available to others when 
needed.  The educator returns 
phone calls and e-mails in a 
timely manner.  The educator 
consistently initiates 
communication with 
stakeholders.  The educator 
consistently communicates 
effectively with stakeholders.    
The educator facilitates 
meetings effectively and 
consistently monitors and 
follows-up on agreed upon 
actions from meetings. 

The educator is a leader in their 
setting with regard to 
professional communication, 
setting the example and 
facilitating collegial 
conversations on a variety of 
topics.  

Critical Attributes: 
• Educator maintains confidentiality and positive relationships; avoiding rumors and gossip.
• Educator communicates effectively in student progress reports to parents.
• Educator’s communication is appropriate to families’ cultural norms.
• Educator has supportive and collaborative relationships with colleagues.
• Educator tracks outcomes from meetings and follows-up in a timely manner.
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Employee Name 
Employee ID #

Self-Reflection: Beginning of Year 
Name: 
Evaluator: 
Location: 
Assignment: 

DOMAIN I: PLANNING AND PREPARATION 

Standard 1: Knowledge of Content 

Guiding Questions 
• How does the educator show an effective command of the subject to guide student learning?
• How does the educator use effective instructional resources, including technology, to communicate content

knowledge 
• How does the educator take an active role in a adopting new content standards, frameworks, and/or curriculum

to teaching? 

Critical Attributes 
• Educator provides clear explanations of the content
• Educator answers student questions accurately and provides feedback that furthers student learning
• Instructional strategies in the lesson are entirely suitable to the content
• Educator’s plans demonstrate awareness of possible student misconceptions and clarifies how misconceptions

will be addressed 

Click here for Standard 1 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 2: Knowledge of Students 

Guiding Questions 
• How does the educator build upon students' knowledge and experience?
• How does the educator use resources to support and advocate for all students needs?
• How does the educator recognize and address individual student learning styles?

Critical Attributes 
• Educator knows, for groups of students, their levels of cognitive function.
• Educator is aware of the different cultural groups in the class.
• Educator is aware of the special needs represented by students in the class, as needed.
• Educator maintains a system of updated student records and incorporates learning needs into lesson plans

Click here for Standard 2 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 3: Instructional Goal Setting 

Guiding Questions 
• How does the educator select appropriate instructional goals aligned with national, state and local standards,

including CCSS, and/or Developmental norms? 
• How does the educator select goals appropriate for students based on evaluation and data?
• How does the educator select SMART goals that are measurable and stated in terms of student learning and

growth? 
• How does the educator differentiate instruction based on goal setting?
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Critical Attributes 
• Outcomes represent appropriate, relevant, rigorous, and reasonable expectations for the students who are

assessed. 
• Outcomes are related to “big ideas” of the discipline under review.
• Outcomes are written in terms of what students will know and be able to do within an established time frame.
• Outcomes, differentiated where necessary, are suitable to groups of students

Click here for Standard 3 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 4: Designing Coherent Instruction 

Guiding Questions 
• How does the educator design coherent instruction that reflects research-based best practices?
• How does the educator design instruction that promotes critical thinking, independence, and problem solving?
• How does the educator ensure that the curriculum is relevant to student needs?
• How does the educator design instruction to move students closer to developmental norms?
• How does student achievement data inform instructional design?

Critical Attributes 
• Learning activities are matched to instructional outcomes.
• Lesson plans are differentiated for individual student needs.
• The plan for a lesson or unit is well structured, with reasonable time allocation.
• Activities/lessons provide opportunity for higher level thinking.
• Educator provides a variety of appropriately challenging materials and resources
• Instructional student groups are organized thoughtfully to maximize learning and build on student strengths.

Click here for Standard 4 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 5: Designing Student Assessment 

General Questions 
• How does the educator use assessments that are congruent with instructional goals and/or eligibility

requirements? 
• How does the educator use data to create and monitor individualized student learning goals?
• How does the educator develop and use pre-assessment, formative assessment, and summative assessment

tools? 
• How does the educator use assessment results to inform and differentiate instruction?
• How does the educator provide feedback in a timely manner?

Critical Attributes 
• Learning outcomes are measured using pre-post-and summative assessment.
• Assessment types match learning expectations and data from assessments is used to differentiate instruction.
• Plans indicate modified assessments when they are necessary for some students and match required eligibility

criteria. 
• Assessment criteria are clearly written.

Click here for Standard 5 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 
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DOMAIN ll: CLASSROOM ENVIROMENT 

Standard 6: Climate of Respect and Learning 

General Questions 
• How does the educator create an environment that promotes equity, respect and positive interpersonal

interactions? 
• How are the educator’s interactions with students appropriate to developmental and cultural norms?
• How does the educator create an environment of high expectations for student success, quality work and

student achievement? 
• How does the educator actively engage students?

Critical Attributes 
• Educator has a plan to establish and maintain a climate of respect and learning.
• Communication between the educator and students, and among students, is uniformly respectful.
• Educator shows respect to students and encourages the students’ efforts.
• Educator conveys an expectation of high levels of student effort/achievement.

Click here for Standard 6 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 7: Managing Classroom Procedures and Physical Environment 

Guiding Questions 
• How does the educator develop and employ classroom procedures that promote student learning and facilitate

positive classroom interaction? 
• How does the educator effectively facilitate the activities of assigned para-professional staff?
• How does the educator design a safe and accessible classroom environment for all students?
• How does the educator facilitate smooth transitions with little loss of instructional time?
• How does the educator ensure all students have access to materials, technology and necessary resources?
• Does the educator maximize classroom organization to impact student learning?

Critical Attributes 
• Transitions between activities are smooth and little time is wasted.
• Classroom routines are in place, students know them and as a result, the classroom functions smoothly.
• Physical layout and visual supports promote independent transitions for children.
• Volunteers and paraprofessionals work with minimal supervision.
• Procedures are differentiated in order to promote various degrees of independence across students’ skill levels.

Click here for Standard 7 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 8: Managing Student Behavior 

Guiding Questions 

• How does the educator clearly communicate and enforce classroom and/or program expectations?
• Does the educator consistently address inappropriate behavior in a timely manner?
• How does the educator proactively address and monitor student behavior expectations, including follow-up?
• How does the educator adhere to program-wide behavioral initiatives and/or behavioral procedures?

Critical Attributes 
• Standards of conduct have been established and implemented effectively.
• Educator frequently monitors student behavior.
• Educator’s response to student misbehavior reinforces classroom expectations and is developmentally

appropriate. 
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• Educator maintains a safe environment for students, and learning is equally accessible to all learners. 
• Educator models and provides leadership to other staff regarding student behavioral needs. 
• Learning is enhanced due to proper management of classroom behavior. 

 
 
Click here for Standard 8 Evidence descriptions and Level of Performance definitions * 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
DOMAIN lll: INSTRUCTION 

 
 
Standard 9: Instruction/Delivery of Service 
 
Guiding Questions 

• How does the educator exhibit clear lesson delivery and lesson objectives are made know to students/adult 
learners? 

• Does the educator pace lessons appropriately? 
• How does the educator use a variety of effective research-based teaching strategies? 
• How does the educator differentiate to meet the needs of diverse learners? 
• How does the educator use a variety of questioning and discussion techniques to elicit student reflection and 

higher order thinking? 
• How does the educator work toward engaging all students? 

 
Critical Attributes 

• Educator states clearly what the students will be learning and posts learning objectives referring to them 
throughout the lesson. 

• Educator’s explanation of content is clear and invites student participation and thinking. 
• Educator teaches specific strategies the students might use. 
• Educator models the process to be followed in the task when appropriate. 
• Educator’s uses and teaches appropriate and correct academic vocabulary. 
• Educator makes effective use of wait time. 
• Educator supplements verbal instruction with visual supports. 
• Educator uses a variety of higher level questioning strategies. 
• Students actively engage in discussions. 
• Educator builds on and uses student responses to questions in order to deepen student understanding. 
• Students engage with the learning task, indicating they understand what they are to know and do. 
• Students are invited to explain their thinking as part of completing tasks. 

 
 
Click here for Standard 9 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
Standard 10: Communication and Feedback to Students 
 
Guiding Questions 

• How does the educator demonstrate the ability to listen to students’ dialogue and respond appropriately? 
• How does the educator provide constructive feedback in a timely manner that facilitates student learning and 

growth? 
• How does the educator vary the communication appropriate to the particular audience? 
• Does the educator provide feedback based considering the age, background, disability and developmental norms 

of each student? 
 
Critical Attributes 

• Feedback is frequent, specific, and focused on progress toward learning goals. 
• Feedback is descriptive rather than judgmental. 
• Feedback allows for clarification and rephrasing ensuring clear communication. 
• Feedback is presented in a variety of formats and is an opportunity to learn. 
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• Feedback involves the amount of information the receiver can use, rather than the amount we would like to 
give. 

• Feedback is directed toward behavior that the receiver can do something about. 
• Constructive feedback contributes to a relationship that is built upon trust, honesty, and genuine concern 

intended to open doors to personal learning. 
 
Click here for Standard 10 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
Standard 11: Assessment of Learning 
 
Guiding Questions 

• How does the educator use pre/post assessment data to prepare for individual and group instruction, including 
re-teaching when necessary? 

• How does the educator use formative assessments to inform and guide continuous student learning? 
• How does the educator demonstrate the ability to use summative/formative assessments to guide and inform 

instruction through the collection, maintenance and analysis of classroom, district and state assessments/work 
samples? 

• Does the educator use a variety of assessment formats? 
 
Critical Attributes 

• The educator makes clear what high quality work looks like and holds students accountable. 
• Students are invited to assess their own work and make improvements, as developmentally appropriate. 
• Educator is constantly “taking the pulse” of the class; monitoring student understanding. 
• Educator cites multiple approaches undertaken to reach students having difficulty. 
• Assessment data is analyzed and a system of tracking is used to determine instruction or placement. 

 
 Click here for Standard 11 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
DOMAIN IV: PROFESSIONAL RESPONSIBILITIES 

 
 
Standard 12: PROFESSIONAL GROWTH 
 

Guiding Questions 
• Does the educator actively participate in professional development opportunities relevant to his or her role? 
• How does the educator actively use evaluation data to set meaningful and professionally relevant goals? 
• How does the educator pursue and apply professional growth through reflection, self-assessment, learning and 

knowledge of best practices? 
• How does the educator lead professional growth opportunities and share knowledge gained from the 

professional development they participate in? 
 

Critical Attributes 
• Educator accurately assesses the effectiveness of instructional activities used. 
• Educator uses data to identify specific ways in which professional development is selected to improve their 

practice. 
• Educator aligns professional development with student learning and growth goals. 
• Educator participates in all required professional development responsibilities and seeks opportunities for 

professional growth. 
 
Click here for Standard 12 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
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Standard 13: MAINTAINING AND KEEPING ACCURATE RECORDS 
 
Guiding Questions 

• How does the educator carry out assigned duties? 
• How does the educator maintain accurate records according to district, state and program requirements 

including IFSP/IEP? 
• How does the educator maintain appropriate confidentiality? 
• Does the special educator meet required timelines related to IFSP/IEP documents? 

 
Critical Attributes 

• Educator has an efficient and effective process for recording student attainment of learning goals including 
progress toward IFSP/IEP goals. 

• Educator’s process for recording non-instructional information is both efficient and effective. 
• Educator complies with documentation requirements in their specific program. 
• Educator complies completely with agency and state regulations, laws and procedures. 
• IFSP/IEP meetings include all required participants. 
• Educator is professional and prepared in meetings with required data and documentation. 

 
Click here for Standard 13 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
Standard 14: PROFESSIONAL COMMUNICATION & RESPONSIVENESS 
 
Guiding Questions 

• How does the educator communicate effectively and respectfully with all stakeholders: students, parents, 
colleagues and administrators? 

• Does the educator facilitate meetings effectively? 
• How does the educator follow-up and monitor agreed upon actions and outcomes from meetings? 
• How does the educator effectively collaborate with colleagues? 

 
Critical Attributes 

• Educator maintains confidentiality and positive relationships; avoiding rumors and gossip. 
• Educator communicates effectively in student progress reports to parents. 
• Educator’s communication is appropriate to families’ cultural norms. 
• Educator has supportive and collaborative relationships with colleagues. 
• Educator tracks outcomes from meetings and follows-up in a timely manner. 

 
Click here for Standard 14 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
DOMAIN IV: Workplace Expectations 

 

 
Does Not 

Meet 
Standard 

Meets 
Standard 

Attendance and Punctuality: The employee has regular attendance at work and work activities and is 
punctual in meeting deadlines, attending meetings, following schedules, and responding to 
communications. 

  

Personal Appearance: The employee is dressed and groomed in a neat, clean, appropriate and 
professional manner for the assignment and work setting. 

  

Confidentiality: The employee maintains the integrity of confidential information relating to a student, 
family, colleague or district patron. The employee uses or relays personal information only in the course 
of performing assigned responsibilities and in the best interest of the individuals involved. 

  

Following policies and directives: The employee follows all district or supervisor policies, rules, 
regulations, memos, bulletins, announcements, applicable job descriptions and reasonable requests by 
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proper authorities. 

Setting appropriate boundaries with students: The employee maintains professional boundaries in his or 
her relationships with students, including the use of appropriate language, appropriate physical contact, 
and in the use of technology such as email, text messages, or social networking and internet sites. 

  

Collaboration: The employee maintains relationships with other staff members that are characterized by 
mutual support, cooperation and respect and that build a school culture of collaboration focused on 
student learning. 

  

Appropriate use of technology: The employee uses the internet, email, and electronic communication in 
compliance with NWRESD Acceptable Use Policy and Administrative Rules. 

  

 
 
 
Commendations 
 
 
 
 
Areas for Growth 
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Employee Name 
Employee ID #

Student Learning & Growth 

Name: 
Evaluator: 
Location: 
Assignment: 

Content Standard/Skills 
 The goal is being written around which grade/subject/level?

Assessment 

Describes how student learning and growth will be measured. 

Category 1: 
 Oregon's state assessments

o SMARTER Balanced (formerly OAKS)

o Extended Assessments
Category 2 

 Commercially developed assessments that include pre- and post-measures

 Locally developed assessments that include pre- and post-measures

 Results from proficiency-based assessment systems

 Locally-developed collections of evidence, i.e. portfolios of student work that include multiple types of

performance 

Category 1 

Category 2 

Context/Students 
 What are the characteristics or special learning circumstances of my class(es)?

 What are the demographics of my classroom?

Baseline Data 
 What are the learning needs of my students?

 What are the assessments or evidence I will use?

 Attach supporting data.

Student Growth Goal Statement (Targets) 
Use the space below to write your Student Learning and Growth Goal. 

Be sure your goal meets the SMART criteria 

 Specific – Does the goal specifically state the area targeted for improvement?

 Measurable – Does the goal specifically state how growth will be measured?

 Achievable – Is the goal realistic?
 Relevant – Is the goal relevant to your professional practice?

 Timely – Does the goal specifically state a timeline for when it will be achieved?
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Rationale 
Describe how the focus of the goal was determined. 

Strategies 

 How will I help students attain this goal?

 Provide specific actions that will lead to goal attainment.

Describe the instructional strategies the educator will implement to acomplish the goal relative to learning specific content and 
skills. 

Mid-Year Review 
Collaborative Mid-Year Goal Review 

 What progress has been made?

 Include a reflection on Professional and Student Learning & Growth goals

 Attach supporting data

Professional Learning and Support Strategy Modification 

 What adjustments need to be made to my instructional methods and/or interventions?

End of Year Data 
 What does the end of year data show?

 Attach data
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Employee Name 
Employee ID # 

 

Professional Growth Goal 
Name:  
Evaluator:  
Location:  
Assignment:  
 

All educators are required to set a Professional Growth Goal based on the Standards of Professional Practice described 
in the District's rubric. Educators identify areas of strength and need relative to the standards and determine the 
strategies and supports needed to help them elevate their practice. 

 

Professional Growth Goal 
 What professional development will help me accomplish my goal? 

 What do I need to learn to meet my goal? 

 What skills do I need to develop? 

 How might I team with colleagues in professional development to meet my goal? 

 

 

 

 

Professional Learning and Support Implications for Professional Growth. 
 Has my professional growth impacted student learning? 

 Have my professional growth needs changed? If so, how? 

 

 

 

 

Professional Growth Plan Implications 

 How can I use these results to support my professional goals? 
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Employee Name 
Employee ID #

Student Learning & Growth (X-Axis) 
Name: 
Evaluator: 
Location: 
Assignment: 

Indicators/Evidence/Artifacts: 
• Work samples
• Data Sheets
• Pre-/Post- test scores
• Teacher developed rubrics
• OAKS scores

Student Learning and Growth Goal 1 
Click here for SLG Scoring Rubric 

Level 1 Level 2 Level 3 Level 4 

Student Learning and Growth Goal 1 Evaluation Feedback 

Student Learning and Growth Goal 2 
Click here for SLG Scoring Rubric 

Level 1 Level 2 Level 3 Level 4 

Student Learning and Growth Goal 2 Evaluation Feedback 

SLG Calculation 

Average for all Professional Practices and Responsibilities Domains 

The Oregon Matrix was developed by representatives from OEA, ODE, & Chalkboard. 
What is the educator's Oregon Matrix Score? 

Use the calculated scores from above for the Professional Practice & Professional Responsibilities (Y-Axis) & SLG Goal Score (X-Axis) to locate placement on 
the Oregon Matrix for Summative Evaluations for Teachers and Administrators. 
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Employee Name 
Employee ID #

Summative Evaluation (Y-Axis) 
Name: 
Evaluator: 
Location: 
Assignment: 

DOMAIN I: PLANNING AND PREPARATION 

Standard 1: Knowledge of Content 

Guiding Questions 
• How does the educator show an effective command of the subject to guide student learning?
• How does the educator use effective instructional resources, including technology, to communicate content

knowledge 
• How does the educator take an active role in a adopting new content standards, frameworks, and/or curriculum

to teaching? 

Critical Attributes 
• Educator provides clear explanations of the content
• Educator answers student questions accurately and provides feedback that furthers student learning
• Instructional strategies in the lesson are entirely suitable to the content
• Educator’s plans demonstrate awareness of possible student misconceptions and clarifies how misconceptions

will be addressed 

Click here for Standard 1 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 2: Knowledge of Students 

Guiding Questions 
• How does the educator build upon students' knowledge and experience?
• How does the educator use resources to support and advocate for all students needs?
• How does the educator recognize and address individual student learning styles?

Critical Attributes 
• Educator knows, for groups of students, their levels of cognitive function.
• Educator is aware of the different cultural groups in the class.
• Educator is aware of the special needs represented by students in the class, as needed.
• Educator maintains a system of updated student records and incorporates learning needs into lesson plans

Click here for Standard 2 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 3: Instructional Goal Setting 

Guiding Questions 
• How does the educator select appropriate instructional goals aligned with national, state and local standards,

including CCSS, and/or Developmental norms? 
• How does the educator select goals appropriate for students based on evaluation and data?
• How does the educator select SMART goals that are measurable and stated in terms of student learning and

growth? 
• How does the educator differentiate instruction based on goal setting?
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Critical Attributes 
• Outcomes represent appropriate, relevant, rigorous, and reasonable expectations for the students who are

assessed. 
• Outcomes are related to “big ideas” of the discipline under review.
• Outcomes are written in terms of what students will know and be able to do within an established time frame.
• Outcomes, differentiated where necessary, are suitable to groups of students

Click here for Standard 3 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 4: Designing Coherent Instruction 

Guiding Questions 
• How does the educator design coherent instruction that reflects research-based best practices?
• How does the educator design instruction that promotes critical thinking, independence, and problem solving?
• How does the educator ensure that the curriculum is relevant to student needs?
• How does the educator design instruction to move students closer to developmental norms?
• How does student achievement data inform instructional design?

Critical Attributes 
• Learning activities are matched to instructional outcomes.
• Lesson plans are differentiated for individual student needs.
• The plan for a lesson or unit is well structured, with reasonable time allocation.
• Activities/lessons provide opportunity for higher level thinking.
• Educator provides a variety of appropriately challenging materials and resources
• Instructional student groups are organized thoughtfully to maximize learning and build on student strengths.

Click here for Standard 4 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 5: Designing Student Assessment 

General Questions 
• How does the educator use assessments that are congruent with instructional goals and/or eligibility

requirements? 
• How does the educator use data to create and monitor individualized student learning goals?
• How does the educator develop and use pre-assessment, formative assessment, and summative assessment

tools? 
• How does the educator use assessment results to inform and differentiate instruction?
• How does the educator provide feedback in a timely manner?

Critical Attributes 
• Learning outcomes are measured using pre-post-and summative assessment.
• Assessment types match learning expectations and data from assessments is used to differentiate instruction.
• Plans indicate modified assessments when they are necessary for some students and match required eligibility

criteria. 
• Assessment criteria are clearly written.

Click here for Standard 5 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 
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DOMAIN ll: CLASSROOM ENVIROMENT 

Standard 6: Climate of Respect and Learning 

General Questions 
• How does the educator create an environment that promotes equity, respect and positive interpersonal

interactions? 
• How are the educator’s interactions with students appropriate to developmental and cultural norms?
• How does the educator create an environment of high expectations for student success, quality work and

student achievement? 
• How does the educator actively engage students?

Critical Attributes 
• Educator has a plan to establish and maintain a climate of respect and learning.
• Communication between the educator and students, and among students, is uniformly respectful.
• Educator shows respect to students and encourages the students’ efforts.
• Educator conveys an expectation of high levels of student effort/achievement.

Click here for Standard 6 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 7: Managing Classroom Procedures and Physical Environment 

Guiding Questions 
• How does the educator develop and employ classroom procedures that promote student learning and facilitate

positive classroom interaction? 
• How does the educator effectively facilitate the activities of assigned para-professional staff?
• How does the educator design a safe and accessible classroom environment for all students?
• How does the educator facilitate smooth transitions with little loss of instructional time?
• How does the educator ensure all students have access to materials, technology and necessary resources?
• Does the educator maximize classroom organization to impact student learning?

Critical Attributes 
• Transitions between activities are smooth and little time is wasted.
• Classroom routines are in place, students know them and as a result, the classroom functions smoothly.
• Physical layout and visual supports promote independent transitions for children.
• Volunteers and paraprofessionals work with minimal supervision.
• Procedures are differentiated in order to promote various degrees of independence across students’ skill levels.

Click here for Standard 7 Evidence descriptions and Level of Performance definitions 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard Does Not Apply 

Standard 8: Managing Student Behavior 

Guiding Questions 

• How does the educator clearly communicate and enforce classroom and/or program expectations?
• Does the educator consistently address inappropriate behavior in a timely manner?
• How does the educator proactively address and monitor student behavior expectations, including follow-up?
• How does the educator adhere to program-wide behavioral initiatives and/or behavioral procedures?

Critical Attributes 
• Standards of conduct have been established and implemented effectively.
• Educator frequently monitors student behavior.
• Educator’s response to student misbehavior reinforces classroom expectations and is developmentally

appropriate. 
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• Educator maintains a safe environment for students, and learning is equally accessible to all learners. 
• Educator models and provides leadership to other staff regarding student behavioral needs. 
• Learning is enhanced due to proper management of classroom behavior. 

 
 
Click here for Standard 8 Evidence descriptions and Level of Performance definitions * 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
DOMAIN lll: INSTRUCTION 

 
 
Standard 9: Instruction/Delivery of Service 
 
Guiding Questions 

• How does the educator exhibit clear lesson delivery and lesson objectives are made know to students/adult 
learners? 

• Does the educator pace lessons appropriately? 
• How does the educator use a variety of effective research-based teaching strategies? 
• How does the educator differentiate to meet the needs of diverse learners? 
• How does the educator use a variety of questioning and discussion techniques to elicit student reflection and 

higher order thinking? 
• How does the educator work toward engaging all students? 

 
Critical Attributes 

• Educator states clearly what the students will be learning and posts learning objectives referring to them 
throughout the lesson. 

• Educator’s explanation of content is clear and invites student participation and thinking. 
• Educator teaches specific strategies the students might use. 
• Educator models the process to be followed in the task when appropriate. 
• Educator’s uses and teaches appropriate and correct academic vocabulary. 
• Educator makes effective use of wait time. 
• Educator supplements verbal instruction with visual supports. 
• Educator uses a variety of higher level questioning strategies. 
• Students actively engage in discussions. 
• Educator builds on and uses student responses to questions in order to deepen student understanding. 
• Students engage with the learning task, indicating they understand what they are to know and do. 
• Students are invited to explain their thinking as part of completing tasks. 

 
 
Click here for Standard 9 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
Standard 10: Communication and Feedback to Students 
 
Guiding Questions 

• How does the educator demonstrate the ability to listen to students’ dialogue and respond appropriately? 
• How does the educator provide constructive feedback in a timely manner that facilitates student learning and 

growth? 
• How does the educator vary the communication appropriate to the particular audience? 
• Does the educator provide feedback based considering the age, background, disability and developmental norms 

of each student? 
 
Critical Attributes 

• Feedback is frequent, specific, and focused on progress toward learning goals. 
• Feedback is descriptive rather than judgmental. 
• Feedback allows for clarification and rephrasing ensuring clear communication. 
• Feedback is presented in a variety of formats and is an opportunity to learn. 
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• Feedback involves the amount of information the receiver can use, rather than the amount we would like to 
give. 

• Feedback is directed toward behavior that the receiver can do something about. 
• Constructive feedback contributes to a relationship that is built upon trust, honesty, and genuine concern 

intended to open doors to personal learning. 
 
Click here for Standard 10 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
Standard 11: Assessment of Learning 
 
Guiding Questions 

• How does the educator use pre/post assessment data to prepare for individual and group instruction, including 
re-teaching when necessary? 

• How does the educator use formative assessments to inform and guide continuous student learning? 
• How does the educator demonstrate the ability to use summative/formative assessments to guide and inform 

instruction through the collection, maintenance and analysis of classroom, district and state assessments/work 
samples? 

• Does the educator use a variety of assessment formats? 
 
Critical Attributes 

• The educator makes clear what high quality work looks like and holds students accountable. 
• Students are invited to assess their own work and make improvements, as developmentally appropriate. 
• Educator is constantly “taking the pulse” of the class; monitoring student understanding. 
• Educator cites multiple approaches undertaken to reach students having difficulty. 
• Assessment data is analyzed and a system of tracking is used to determine instruction or placement. 

 
 Click here for Standard 11 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
DOMAIN IV: PROFESSIONAL RESPONSIBILITIES 

 
 
Standard 12: PROFESSIONAL GROWTH 
 

Guiding Questions 
• Does the educator actively participate in professional development opportunities relevant to his or her role? 
• How does the educator actively use evaluation data to set meaningful and professionally relevant goals? 
• How does the educator pursue and apply professional growth through reflection, self-assessment, learning and 

knowledge of best practices? 
• How does the educator lead professional growth opportunities and share knowledge gained from the 

professional development they participate in? 
 

Critical Attributes 
• Educator accurately assesses the effectiveness of instructional activities used. 
• Educator uses data to identify specific ways in which professional development is selected to improve their 

practice. 
• Educator aligns professional development with student learning and growth goals. 
• Educator participates in all required professional development responsibilities and seeks opportunities for 

professional growth. 
 
Click here for Standard 12 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 

63



Standard 13: MAINTAINING AND KEEPING ACCURATE RECORDS 
 
Guiding Questions 

• How does the educator carry out assigned duties? 
• How does the educator maintain accurate records according to district, state and program requirements 

including IFSP/IEP? 
• How does the educator maintain appropriate confidentiality? 
• Does the special educator meet required timelines related to IFSP/IEP documents? 

 
Critical Attributes 

• Educator has an efficient and effective process for recording student attainment of learning goals including 
progress toward IFSP/IEP goals. 

• Educator’s process for recording non-instructional information is both efficient and effective. 
• Educator complies with documentation requirements in their specific program. 
• Educator complies completely with agency and state regulations, laws and procedures. 
• IFSP/IEP meetings include all required participants. 
• Educator is professional and prepared in meetings with required data and documentation. 

 
Click here for Standard 13 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
Standard 14: PROFESSIONAL COMMUNICATION & RESPONSIVENESS 
 
Guiding Questions 

• How does the educator communicate effectively and respectfully with all stakeholders: students, parents, 
colleagues and administrators? 

• Does the educator facilitate meetings effectively? 
• How does the educator follow-up and monitor agreed upon actions and outcomes from meetings? 
• How does the educator effectively collaborate with colleagues? 

 
Critical Attributes 

• Educator maintains confidentiality and positive relationships; avoiding rumors and gossip. 
• Educator communicates effectively in student progress reports to parents. 
• Educator’s communication is appropriate to families’ cultural norms. 
• Educator has supportive and collaborative relationships with colleagues. 
• Educator tracks outcomes from meetings and follows-up in a timely manner. 

 
Click here for Standard 14 Evidence descriptions and Level of Performance definitions 
 

Unsatisfactory 
Relative To Standard 

Developing Relative 
To Standard 

Proficient Relative To 
Standard 

Exceeds Standard 
 

Does Not Apply 
 

 
 
 
DOMAIN IV: Workplace Expectations 

 

 
Does Not 

Meet 
Standard 

Meets 
Standard 

Attendance and Punctuality: The employee has regular attendance at work and work activities and is 
punctual in meeting deadlines, attending meetings, following schedules, and responding to 
communications. 

  

Personal Appearance: The employee is dressed and groomed in a neat, clean, appropriate and 
professional manner for the assignment and work setting. 

  

Confidentiality: The employee maintains the integrity of confidential information relating to a student, 
family, colleague or district patron. The employee uses or relays personal information only in the course 
of performing assigned responsibilities and in the best interest of the individuals involved. 

  

Following policies and directives: The employee follows all district or supervisor policies, rules, 
regulations, memos, bulletins, announcements, applicable job descriptions and reasonable requests by 
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proper authorities. 

Setting appropriate boundaries with students: The employee maintains professional boundaries in his or 
her relationships with students, including the use of appropriate language, appropriate physical contact, 
and in the use of technology such as email, text messages, or social networking and internet sites. 

  

Collaboration: The employee maintains relationships with other staff members that are characterized by 
mutual support, cooperation and respect and that build a school culture of collaboration focused on 
student learning. 

  

Appropriate use of technology: The employee uses the internet, email, and electronic communication in 
compliance with NWRESD Acceptable Use Policy and Administrative Rules. 

  

 
 
 
Commendations 
 
 
 
 
Areas for Growth 
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Employee Name 
Employee ID #

Pre-Formal Observation Plan 
Name: 
Evaluator: 
Location: 
Assignment: 

Your Supervisor may use some of the following Guiding Questions in the Pre-Observation Conference. 
These questions are intended to provide discussion topics for educators and administrators during a Pre-Observation 
Conference. There is no requirement for staff to respond to these questions in writing.  

• What do I need to know before I come into the classroom that will help me understand the lesson?
• What types of lessons or activities preceded this lesson?
• Describe the objectives of the lesson that will be observed?
• What teaching methods and/or activities will be utilized during the lesson? Why were these particular methods

and/or activities selected? 
• How will student learning and understanding be assessed? How will students be evaluated?
• Do you have a request for specific feedback from the observation?

Observation Date/Time 

Proposed Length  

Lesson Objective(s): What do you want the student(s) to learn? 

Lesson Format: Explain or describe the sequence of instruction and activities for the lesson. 

Assessment: Explain how you will assess student(s) achievement of the objective(s). 

Domain 1: Planning and Preparation 
Standard 1: Knowledge of Content  
Standard 2: Knowledge of Students  
Standard 3: Instructional Goal Setting  
Standard 4: Designing Coherent Instruction 
Standard 5: Designing Student Assessment 

Domain 2: Classroom Environment 
Standard 6: Climate of Respect and Learning  
Standard 7: Managing Classroom Procedures and Physical Environment 
Standard 8: Managing Student Behavior 

Domain 3: Instruction 
Standard 9: Instruction/Delivery of Service  
Standard 10: Communication and Feedback to Students 
Standard 11: Assessment of Learning 

Domain 4: Professional Responsibilities 
Standard 12: Professional Growth  
Standard 13: Maintaining and Keeping Accurate Records  
Standard 14: Professional Communication and Responsiveness 
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Employee Name 
Employee ID #

Formal Observation Summary 
Name: 
Evaluator: 
Location: 
Assignment: 

Date & Time of Observation 

Intended Observation Focus 

Observation Evidence 

Comments 

Observation/Evidence Pertains to (check all that apply) 

Progress toward attaining student learning goal(s)  
Progress toward attaining professional practice goal(s) 

Domain 1: Planning and Preparation 
Standard 1: Knowledge of Content  
Standard 2: Knowledge of Students  
Standard 3: Instructional Goal Setting  
Standard 4: Designing Coherent Instruction 
Standard 5: Designing Student Assessment 

Domain 2: Classroom Environment 
Standard 6: Climate of Respect and Learning  
Standard 7: Managing Classroom Procedures and Physical Environment 
Standard 8: Managing Student Behavior 

Domain 3: Instruction 
Standard 9: Instruction/Delivery of Service  
Standard 10: Communication and Feedback to Students 
Standard 11: Assessment of Learning 

Domain 4: Professional Responsibilities 
Standard 12: Professional Growth  
Standard 13: Maintaining and Keeping Accurate Records  
Standard 14: Professional Communication and Responsiveness 
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Employee Name 
Employee ID #

Post Observation Reflection Questions
Name: 
Evaluator: 
Location: 
Assignment: 

Grade/Subject 

As I reflect on the lesson, to what extent were the students productively engaged in the work? How do I know? 

Did the students learn what I expected them to learn? Were my instructional goals met? How and when will I know? 

Did I alter my goals or my work plan as I taught the lesson? Why? How? 

If I had the opportunity to teach this lesson again, to this same group of students, what would I do differently? Why? 
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Employee Name 
Employee ID #

Informal Observation Summary 
Name: 
Evaluator: 
Location: 
Assignment: 

Date & Time of Observation 

Intended Observation Focus 

Observation Evidence 

Comments 

Observation/Evidence Pertains to (check all that apply) 

Progress toward attaining student learning goal(s)  
Progress toward attaining professional practice goal(s) 

Domain 1: Planning and Preparation 
Standard 1: Knowledge of Content  
Standard 2: Knowledge of Students  
Standard 3: Instructional Goal Setting  
Standard 4: Designing Coherent Instruction 
Standard 5: Designing Student Assessment 

Domain 2: Classroom Environment 
Standard 6: Climate of Respect and Learning  
Standard 7: Managing Classroom Procedures and Physical Environment 
Standard 8: Managing Student Behavior 

Domain 3: Instruction 
Standard 9: Instruction/Delivery of Service  
Standard 10: Communication and Feedback to Students 
Standard 11: Assessment of Learning 

Domain 4: Professional Responsibilities 
Standard 12: Professional Growth  
Standard 13: Maintaining and Keeping Accurate Records  
Standard 14: Professional Communication and Responsiveness 
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Employee Name 
Employee ID # 

 
Self-Reflection: End of Year 

Name:  
Evaluator:  
Location:  
Assignment:  
 

 
 
What do you see as your strongest area of performance this year? 
 
 
 
 
What were some of your major successes this year? 
 
 
 
 
Is there an area of performance you found challenging that you would like to improve on next year? 
 
 
 
 
What are ways your supervisor can best support you in your work? 
 
 
 
 
Are there any concerns you would like to share? 
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Employee Name 
Employee ID #

Recommendation for NWRESD Board Action 
Name: 
Evaluator: 
Location: 
Assignment: 

Contract 
Extend Contract for new two-year term 
Do not extend contract  
Dismissal 

Probationary 1 and 2 
Renew one-year contract 
Do not renew contract 

Probationary 3 
Renew contract for two-year term 
Do not renew contract 

Temporary Employee 
Temporary Employee Non-Renew 

Non-TSPC Licensed Administrator 
Employee does NOT hold a TSPC license 
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Employee Name 
Employee ID #

Professional Activities Log 
Name: 
Evaluator: 
Location: 
Assignment: 

Use this form through the year to record your Professional Development Activities. Use "Save Progress" to keep this form in 
draft and continue to make updates. Use "Save Final" when you have recorded all your activities for the year and want the form 
to be visible to your supervisor. 

Domains: List the number of the appropriate domain(s) for each of your Professional Development Activities listed below 
1. Subject Matter or Specialty
2. Assessment Strategies
3. Methods and Curriculum
4. Understanding Diversity
5. State and National Educational Priorities
6. Use of Technology in Education

Notes:  
One clock hour = one PDU 
One quarter hour credit = 20 PDUs 
One semester hour credit = 30 PDUs 

Minimum of PDUs: 
75 for Initial License 
125 for Continuing License 

PD Activity Date Description TSPC Domain # of PDUs 
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Employee Name 
Employee ID #

Program of Assistance for Improvement 
Name: 
Evaluator: 
Location: 
Assignment: 

Performance Deficiencies 

Performance Standards 

Employee Corrective Action 

Employee Corrective Action 
The following must be met in order to bring your performance to a satisfactory level: 

District Assistance/Monitoring 

Timelines 

The above plan will be accomplished on or before (Date) 

A progress conference will be held at that time to review the requirements written above and progress made or not made to 
that date. Failure to accomplish the expectations listed above will result in an extended plan or a recommendation to dismiss. 

If you successfully complete the plan, the plan may be continued on a “maintenance” basis to monitor whether you continue to 
meet the expectations listed above thereafter. Consistent compliance with the expectations listed above shall be expected as 
long as you remain a District employee, and you may be dismissed without a new plan of assistance if you do not maintain 
compliance with these expectations. 
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